i 



DOCUMENT RESUME 



ED 242 115 

AUTHOR 
TITLE , 

INSTITUTIOFC 

SPONS AGENCY 

PUB DATE ' 
CONTRACT 
NOTE 

PUB TYPE. 



EC 161 884 



EDRS PRICE 
DESCRIPTORS 



iVerson, Ginny Salce; And Others 

Burlington's Making Special Friends Project: Volume 
IV>; Strategies £or Implementing Model Components* 
Burlington School District, Vt>; Vermont Univ>., 
Burlington* Center £or J)e^elo|^ii(ental Disabilities* 
0££ice o£ Special Education and ^Rehabilitative - 
Sei^vices XED), Washington , DC^^ * 
Sep 83 ' . 
300-81-04)13 . ^ 

116p>; The document will not reprbduce well due to 
small prints For related dqcum'ent&Z SBe EC 161 
;882"*885» '' ^ ^ f ? ' 

Reports - Descriptive (141) — Guides ^ Non^lassroom 
Use (055) ' • Y ^ 

MFOl Plus Postage* PC Not Availa,bl^££i^ EDRS* 
Community Resources ; ^Elementary Secondary Education; 
^Interaction; Par^ni Participation; Peer Acceptance;^ 
?Peer Relationship; "Program Implementation; ^Severe 
Disabilities ^ / 
IDENTIFIERS ^Making Slpecial >rxends Project 

ABSTRACT ^ 
' . /The £ourtj3r o£ six Volumes pn the Making Special 

Friends Project; an appr6ach to promoting social interactions between 
severely handicapped students/and nonhandicapped persons in the 
school and community, details pi^ocedures^ £or implementation* The - 

' £irst section discusses a fforneifstone o£ the project, the expanded 
Individualized pducai^on Program 'process , which £ocuses dn goals and 
objectives appropriate to the student's home, educational, dnd 
community 1^£0> Suggestions are givea £or planning, and conducting 
pre-ljidividualixed Education Program activities which include 
ecological analysis and transition plans* A section Tolloys on the^ 
actual Individualized Education Program meeting and aho^ther on 
implementing the total education program (individualized Education! 
Program objectives, transition plans, and parentrteacher , . 

^communication systems)* Three £inal^^dti6ns address additional 
cdmponents^ o£ the project*: the* in-^schobl social integration component 
(in£oriitation on scheduling, monitoring, and ev aluat ion) ; the . 
coiosmunity integration component (including suggestions for training 
interaction skills in severely handicapped and. nonhandicapped 
persons); and the parent involvement bomponent (encouraging and 
soliciting parental input, maintaining contact, and providing 
in£ormation and support)* (CL) ' * 



* Reproductions Supplied by EDRS are the best that can be made ^* 

, £rom the original document* « . • * 

*******************^*************************4r******V**^*********^***4i** 



ERIC 



BUIlLtllCTON*S HARt»6 SPECIAL ^. 
FRtENDS fROJBCT; STRATBGtBS ' FOR tHt>UnBHTt»6 
HOOBL COHPONCNTS : 



Vblutbe tV* 



Ginny Salce tvetson, ites itilli«aa, 
Rictiatd Schutz, and Tim Pox 



^ Center for Developmental Disabilitiea, 
Onivefslty of Vetnont 
and 

Sutlington t^ublic Sctioola 



Septevbetrl 1963 



*Thi9 ^eiication Was 'developed through Federal contract. No, 
300-81-041^* "Integrated EducatiO'ial Service Deliver/ Models 
for Severely Handicapped Ctiildren and/or Youth", from the 
U*Sf Department of Education, Washington* d*C* 

Opinions expressed in this volume do'not necessarily reflect 
the position or policy of the U.S* 'Department of Education, 
Office of special Education and Rehabilitative Services^ and 
no official endor^^Kn&nt by that office sj^ould be Inferred* 



.-pe;m.ss.ontoWooucet^^ 

'MATEWAL HAS BEEN GBAN^ 



2' 




TO THE EDUCATIONAL RESOURCES 

SobSncentebcerk;!. 



/ 



ACKNOHLBOGeHBNTS * 



U.I. UPAntMlMT OF EOUCATKHi 

nATtONAL insmUTE OF EDUCATION 

EOUCATIOMAL RESOURCES INf OfiMAHOM 
CENlEn iErid 
TTitt ilocunwpl ha» \t^n rvDroduced v« 
r rscotvod 1r<Hn KUii [Miison of or^nvatkin 

Mmur chjinqos hava bo&n made to improw 

* PoitsM Dl View ur oPirkHin» »lar«(t w thi»dDCp' 
mont c)t>'fit>t fi4<:4sui4lv 'epiesAni or^iCiBl NiE 
positron Of policV 



The auttiorff wish to acknowledge the signlf i^carit " coritr^lbut Ions 
made by the following poc^ple'i. Nancy Rice/ Carolyn fallutto. 
Angle McDermott, Allisor\ L^tourneau, aill Cain, Hin<)y Conry, 
Chris Cook, Ann Carlin?, and Chick Ash tot their ^nput and 
assistance with the design and trnplementation <fif the projbctr 
Lois Hol^rook and Bvelyn Carter for the ir input and support 
to the teachers and project staff* ,Ann Ki/ig . for her 
outstanding clerical contributions; the numerous members of 
the task forces for their invdluable ideas and entliusiasmr 
and Leslie fine and Chris Ur icli for their invaluable comments 
'On earlier drafts of this manuscrit^t. 

.■. ■ ^ ■ ■ ^ 



I 

TAGLK OP COKTCMTS 

f 

iNTnODUCTIOtJ , ; 1 / 

1,0 THE EXPANDED lEP PROCESS 3 

1.1 Planning the Pre-ICP Activities ^ 

t^Ul.l Samroacy of Planning Activities 6 

1.2 Conducting Pr«-IEP Activities. ^ 7 

1.2.1 Ttie Parent Inventory r ^ 

1.2.2 Ecological Ana lys i s/0 i screpancy assessment 9 

1.2.2.2 Pbase I: Ecological Analysis Process IG 

1.2.3 Transition Plans. .."^ IS 

1.2.4 Potential tEP Gc>als and Object Ives . .s 19 

1.2.5 Nummary of Pre-IEP Activities ; 20 

1.3 Conducting the lEP Meeting 21 

" ■i.3.r S(*le.cting lEP Goals and Objectives.... 21 

1.3.2 Completing the ieP 22 ' 

l.3;3 Finalising the Transition PJ^ao ^ 22 

1.3.4 Finaliiing th4 Parent/Teacher j ^ ^ * 
Comntunication System .) * 23 

1.3.5 Summary of lEB Meeting Activities.^ > 23 

1.4 Implementing the Total Education Program 24 

l.4\l Iinplecnenting tbe IEP Objectives 24 ^ 

1.4.1.1 Phase II-Ecological Analysis Process 25 

1.4.2 Implementing the Transition Plan I . . 29 

1.4.3 Implementing the Par^nt^T^ch^r v 
Communication System ^ 30 

: , > ■ 

U4.4 Summajry 6f I£P Implementation Activities 3G 

1.5 Summary of the Expanded lEP Process ^....C... 31 



4 



w 

2.G THE IN-SCHCXDL SOCIAL INTEGRATION COMPONENT 32 

2.1 The Social Integration Plan 33 

2.1.1 Recruiting Task Force Members * '.^t.l.. 35 

2.1.2 Conducting Task Forc^ Meetings 37 

2.1.3 schedulin9 social Interactions 40 

2.1.4 Monitoring and Evaluating . the Plan..... 4G 

- 3.0 COMMUNITY INTEGRATION COMPONENT 44 

3.1 Relationship Between the Community Integration 
Component and Community-Based and CQmmunity- 

Referenced Training 44 

' 3.2 Relationship Between the Community Integration 

Component and the Parent Involvement Component « 45 

3.3 Developing the Community Integration Component 46 

3.3.1 Gainin9 Administrative Support ^ 

3.3.2 Developing the service Delivery Model. .'.^ 47 

3.3.3 Social Interaction Training in the Community 49 

>3.3.3.l Training Nonhandicapped^er.sons to 

Interact with Severely Handicapped students 

Students ' \ 50' 

3. 3. 3. 2. training Severely Han<licapped Students on 

social Interaction skills 51 

■■ 

4.0 PARENT INVOLVEMENT COMPONENT " 56 

4.1 Encouraging parental Input Into the Service 

I Delivery Model ; 57 

4.2 soliciting Parental Input Into Educational 

Programs ' 58 

4.3 Maintaining Contact Between Parents and Teachers 59 

, 4.4 Providing Infortnatlon and Support to Parents 66 

'5.G REF^RCNCES v 70 




AfPBNOiX A - SAMPLE COMPLETED ,PAnENT 
tNVENTOnV 

appendix b - transition planming 
Process 



INTRODUCTION 



Darlington's Making Special Fr tends MocJel for protnoting 
social Interactions bstweon severely handicapped students and 
'^nonbandicapped persons in sctiool and community set t ingscons 1 n ts ol^ 
throe components* The Communtty Integration Compooent details a 
systematic and efficient process for developing educational 
programs focused on . providing communi ty-referenced ! and 
commanity-based training. The In-5chool Social Integra t ion 
Component outlines a process for promoting social integration aivd 
interactions 'between severely handicapped and nonhandlcapped 
students in the school environment < Tbe P^ent Involvement 
^^^omponent offers strategies for sITlmuIating par'ental Invotvemeht 
in ttte'^total education program* 

Tbls manual is th^ fourth. In a ceries of six volumes produced 
by Burlington's Making special Friends Project* The ^ Initial 
volume f Social Integration of Severely Handicapped students ; A 
Review of the Literature ^ overviews current literature regarding 
social Interactions between severely band Icapped and 
nonhandlcapped persons* Volume 1 1 * Burlington's Making Special 
Friends Project < Project Overview , discusses tbe components of a 
service delivery model for Increasing and maljlFtalning social 
interactions between severely handicapped students and 
nonhandlcapped pe^ons In school and community settin^fl^^ The 
third Volume* Burlington's Making special Friends Pro^ject ; 
Implementation Guidelines and Inservlce Training Manual * provides 
procedural guidelines jand materials which car^ be employed to 
facilitate implementation of the Burlington model.. The armors 
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fttron^jly cecommerifl that volumoa n And m i>e roaci prior to thirt 
m^mnal to onh.inco Ccimprohonfl Ion of the procoOurc;; Otrscr Uiod 
heroin* 

The purpo<:G of this manuiil is to provLde in-depth Informiit Ion 
on how to^develop Bur I i n<j ton * s Hiking Special F^'lendg Model* This 
miinual i3 divided Lnto fouV ih^jor aectlons. Section 1;0 prt^aentn 
ATI enpanded lEP process which includes increased parental 
involvement ( provisions for community -baaed and 

community-referenced training; development of a plan to transition 
students to fatur«> educational and adult living environments; and 
the development of in-school Integration activities* Therenpanded 
I CP process Is an essent lal foundation upon which to develop the 
Special Frien'ds models Additional sections of this manual present 
rtiore detailed Information about how to develop each component of 
the modeii the Conimun^ty Integration Contponentr ^he In-school 
Social Integration Component i and the Parental involvement 
Cotnponent . Appendices offer deta iled enplanat ions and sample 
forms for' completing transTtion plans for both in-school 
trans 1 1 ions and transit ions to adult services ^ and a , sample 
completed Farent Inventory* 
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1.0 TUB EXPANDED lEP PROCESS 

Traditionally, the Iep process for severely ^ handicapped 
^earners has focused almost enclusively upon the development of 
goals and objectives aimed at the acquisition of basic itkl-lls 
te»g • I cortirtiunicatlonf self -care,* motor t cognit Ive^)^ with little 
Regard for how these skills would h% used In real llf^e situations 
outside of the classroom. 

The expanded tEP .process r yhile still taking Into account 
the acquisition of basic skills/ focuses on the development of ie:p 
^oals and objectives which. are based upon the performance demands 
in the student *s current and potential future h<^m^r educational 
and other contmunity -sett ings\ The process may be uiapd. by teachers 
of severely handicapped students to* develop Ainctlonal, 
age-appropr iate lEPs which result In community-based and 
communi ty-referenced^ training, in-school social integration and 
increased parental involvement . ^ The iep process can be concep- 
tualized as consisting of four discrete phases: 1) [planning* 
pre- IEP activities! 2)* conducting pre-IEPy act ivfirl^^s 3) 
conducting the IEP Meeting* and 4) implentent Ing the completed iep. 
The activities of each phase are all interrelated* and each plays 
a unique part In tEP development. 

The pre-ZEP activities carried out for each student and the 
order in which they are conducted should vary depending upon 
individual students' needs. When developing IEP9 whioh ar^based 
upon perforntance demands of community settings* pre-IEP activities 
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ma^ ^Include t a) parent tnventoctesj b) ecological analysoa of high 
pc ior ity - current ^ ar^d future cfwirohjnents j c) dlscrej^anoy 
as.iessfnenta; and d) other pertinent asse3G(nent9, l^l the first 
phases the teacher determlf^es which pre-lEP activities jnust ^be 
conducted . for each /student and the most efficient schedule for 
completing them* 

The second phase Involves actually conducting" the pre-lEP 
activities. Completion of these activities shoold assist teachers 
in determining what each student needs to learn to prepare for ^ 
Ijnminent trans 1 1 Ions to other en^'fronmenti, and In Identifying 
opportunitieti for enhancing social' ^Integration and interactions 
with nonhandicapped people. The'^putcojne of this phase Is the 
identification of potential IBP goals and objectives^ 

The lEP fneeting Ijs conducted during the Shi fd phase. At this 
tijner lEp goals and objectives are selected and the lEp is. 
completed. This phase also provides an opportunity to fihalise a 
plan for transitioning learners to future school or post-school^ 
env i ronm^nts t and to agree upon a system for maintaining ongoing 
contact between parents and teacherjs. The fourth pha^e Involves 
the Ifnplententation of all< components of the lEP. V 

In the following sect Ions t each of these^ four phases Is 
discussed in greater detail. Suggested activities to be completed 
during each phase are delineated* At the end of each section a 
T^able is presented which lists the suggested activities to be^ 
performed, during* that phase. It should be emphasised that the j 
expanded' lEP pcoce^t if not currently , in placet should be 
d^yeloped gradually and systematically. Refer to Volujne 11 1 , 
Burlington's Making g&ecial Frienda Proj^ctt Implementation 
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Guidelines and Inservlce Training Manual for ' guidelines . on^ 
developing a timeline for model development and implementation. ^ 

1,1 Planning Pre-IEP Activities 

T^cher^ may b^gin planning pre-lEP Activities by reviewing- 

prev ious records such as IBPsr assessments t parent inventor ies t 

and transition plans, Porm^er I BPS and previously completed 

assessfnents should Indicate school and comrtiunlty environments and 

aceas of instruction Which have been successfully mastered by the 

i * 
students and environments and instructional areas which still 

/ 

require attention* These record^ should alsci provide valuable 
information regarding Support service personnel who should be 
consulted (e^g.^ P.T, 'st O.T.*Sf Speech/Language Pathologists) . 
Recently completed parent inventor les should be reviewed so that 
the teacjier can decide whether they need to be conducted again or 
\lmply updated, finally ^ transition plans completed in the past 
should be examined to Identify V^^c^^l^^l^ future environments* 'end 
to deteriDlne transl t ion-related activities which have beerv 
accomplished and those which still require attention. 

Sofne school districts utilize curriculunt guidelines. Such 
guidelines can provide a' framework, of currlcular possibilities 
from which lEPs^ may be developed. Teachers should consult 
curr iculum guidelines dur ing the planning phase to ensure that 
functional! age-appropr late skills deemed imP^rtant by the 
district are not overlooked during lEP development. 

Teachers may al*Bo consult community resource guides to become 
familiar witEf community services which are' available to the 
^tii^nt. tf no such guide exists^ the teacher, should consider 
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tng tbe cominontty to learn about aqsOcleo aM secvlo^s which 
ay bQ .avalloitx^D* > This ^ irtforraattoi) may prove very useful, 
es|i4i;^^'a rty to sOffbn^ary teacher 9 1 trt IdenttCytng potential future 
educat>lopalr' ^ vu>c^lonil^ ' 'residential and other community 
environments for which a transition plan Will be needled* 

The planning ph^^ is also a" good £ime to review past 
p^rent'^teacher . communication . strategies to ^determine' ^which 
strategies have been useful irt encouraging active parental 
part|^ci[)ati(^n tn the learner *,3 educational plan, 



1 . 1 • l\ Summary of Planning Activities 

* Tatxle I prov i^es a summary oC pre-IG^ planning acblv\tles* 
As mentioned. In the footnote^ the asterisks denote those 
activities that are typically performed by teachers during the 
trikdltional I£? planning pfocess. 



TABLE 1 

Ptann1j)^g Pre*IEP Activities 



(. tdtntifr pottfitlii irt^Ktiaoi (rtyiro^iwiti for which 



12 



^ I* 2^ Conducting Pre-I£P"Activltles 

The recommended 'pre-JEP activities Include conducting parent 
Invcntorijas, ecological analyses* discrep^/tcy assGssfrffnts^ .and any 
jbther relevant assessments* Support -service providers should be 
consulted for input, re^^rdijtg afSsessWnt InformatiOA and selection^ 
' ot d^jectives. These aotlvltUps should re&ult in the developmffnt 
" of a List of ^tentlaL goals and ^jectives to. be^ pnrinnted at 
^ ' t;he IE|» roeetlngr Each^tetivity Is described Ixelow, ' , 

/ ' ^ • ■ ' ■ ^ . ' ■ 

1.2,1 The Parent Tnvgntor^ ; * - 

fts described In Volume 11^ the parent interview Is i strategy 
used to solicit Input froo^^ pa&ents j^egarding theij child's 
educational program. A tool whioh was dev^oped- to ^systematize 
. and structure the parent Intervl^ £s the parent inventory. 

A patent Inventory should be either completed or updated^ 
year ly as' a part ot the process for developing functional I£Ps , 
The parent inventory is an instrument designed to determine 
parents* hi^h-^prio^ty otxjectives for their chi Idt and PA^^^tal 
perceptions of the child' s current level of functioning ^ and 
current and future life needs. According to Srown, Falvey, 
Vincent t Kaye, Johnson t Ferrara-Parrish & Gruenewald U980) 1 
parent inventories serve five tniM^i^ purposest 

1. to secure' basic information about the current 
and subsequent environments In which the student 
may par ticlp^tei^ ^ ♦ 

2. to inform parents of the organization of the 
cufrlcular content! ' 

3. to gather information from the parents regarding 
their child's level of functioning in home and 
community environments} « 
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* 4* to^ pcoctict^ pocont^l r^uppoc^ ■ foe «nd Invito , ^ 

pacticlpdttbri tn ' th« student's e<juoattonol 
, pco<]c^Ai and ' ' ' ^ 

5, to . gathet^ ^ tnrocraotton c(?qocdlng pocenxs* 
proEeroncos foe tholr child's oducotionol. 
. -V. ' program, ^ - * t ^ 

The <fompleted parent invoj)tory provides sevj&raj^ different 

' . ' ' ' ' ' 

^ types of tn(ormatton. First, 4 information is bbtalrfod' rogardif^ 

parental preferences for settings/ activit^les and skills in which* 

^ they would llice thei^ <;htld, to gain <iompelience, at hone aRd.ln the 

comtnuntVy . These preferences Identtf y environments which should 

be^ecologtcally airaly^ed,- attd acUvlttes artd sktlle In need of, 

further assessment. This information helps the teacher determine 

and prior itli^ >fhat to address iTt the lEP and targets environments 

In vhich the sicilLs should Ultimately be assessed and taught. 

information gained from parents can also assist 'the^ teacher In 

determining the learner's present level of performance in home and 

commanity settings^ * 

" The process of conducting parent inventor les may provide 

additional benefits. For enample/ the Lparent inventory may^ serve 

.as a vehicle for dev^oping , an effective parent^teacher 

communication system by providing an oppor tunity for the teacher 

and the parents to devise a system for maintaining, regular, 

4 ' ongoing contacts^ As a result of sudh a system, skills learned in 

school can be more readily generalised and maintained at home and 

in community settings . The parent inventory also provides an 

opportunity to identify transition needs and^ to discuss plans for 

facilitating transitions to subsequent school and post^school 

environments. Final^^y, opportunities for social interactions may 

become apparent as an outcome of the parent inventory process. 
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A oample completed parent inv.entory, p'rocfrttiiron for 

conducting ^ a parent interview, and ''I'^tai^l'^d ins tr net long for^ 
completing a paren^ inventory are presontet) Jh^ AppondU A. ' it ts 
essenti'al that teachers be verylfamiliar^ wttft the contof^ ^o€. the 
inventory ^in order to avol<} ^onfuslon during/ thiT actual ''interview. 
TeacETers shou^ be able to proviA^' enplonations and ejTamples fot 
^eachV question OO' tft^ • Inventory 'to^nsure tha£>:'Paren(fs fulty * 



ijnder6tand them, l \ ^ * . ^ - ^ ^1 r 

yv^he 'parent Inventory format. in AppendjLn A is presented as an ■ 

^ enamplQ. ^t Is tecomme|Vded that "each school system develop - \Jt^ 

own parent ^ Inventory/ ^tailoring it to the needs Mnhetent In the 

community. The fiormat presented is oifty intended to o^fer A 

\ k ' * 

framework which has' proven useful In one community. ' 

Ij2^2 geological Anaiy;sig/D'iscrefchpy Assessment 

S - : 

Ecological anAlysis is a strategy through which teachers may 

^ - ' 

obtain cr Itical Information about a var lety ^ of . current ^r^^^^ 
subsequent environments In which a student may participate* The 
strategy delineates the steps through which a teacher can progress, 
to^ determine .performance demands of domestic, '^vocftional, * 
recreatlonalf educatignal and general community envlr\}nments which 
the student presently uses or may use In the future^^ After the 
performance demands of current ^nd potential future environments 
have been compiled/ they are compared to skills already In the 
student's repertoire. Any discrepancies between environmental 
performance demands and the student's current skill levels are 
then noted. These discrepancies provide a basis '*for . IBP goal 
selection and £>rogram development. , 
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. The OGolog leal ahdlysis/(J In^roPancj asnj^szTment pi^coas-^ias 
boon dlvidod into two statj^s.. The Cirst stafjOr contplctod during 
tho pre-Ii:P pha:!Ot Involves developing ecological L analyso;^ for 

gen envtronmonts and activities le^ig. , East food restaurant, 

■ . ^ 

grocery store) j for tbe purpose of deterniir>ing potential I£P goals 
^nd objective's. Ther.e^ pot^nl^i^l *goal3 and objectives are ^^ti^n^ - 
presented at.^the ICP meeting ^here a ^^ision . may . be made to 
-provide ' community-based or commu'ni^y-reEerenced ti^aining for a ^ 
"studef^t. : At thiff^ol^nt, -the specific environments to be used £c3r 
training ar4^ selected . t During tA«^econd stage of bhe eco^logic^al- 
analysis process {carried out during the 'lEP implementation 
phase) « task analyses of the apecfflc skills required in the 
training sites are developed. The task analyses of training sites 
should be individualized based upon environmental . demands and 
student, needs. Assessment of the students* performance should be 
conducted at the selected training site along with an assessment 
of the students* social responses in that environment. Sased upon 
student per formance J an individualized training program and 
evaluation system is then developed. 

In this section* the first st^ge of the ecological analysis 
process i» discussed in detail. The second phase b£ the process 
l3 explained further in Section (Implementing the .lEP) of this 
manual. ' , 

1.2.2*1 Phase It Ecological Analysis Process . As indicated 
previously w during Phase I of the ecological analysis process r 
analyses are developed for gener ic# rather than specific 
environments and activities. Generic activities those that 

are common to a number of speci f ic environments. For example, a 
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' * n . ' , , , ^ ' ' w 

generic environment might be a £a^it-£ootf * restaurant. The 

activities involved in ordering, food and ea^ting at a fast-food' 

• / ' ■ ^ 

restaurant are similar across festaurants. whether eating rot 
McDonald'sj' Bur^4r King# wendy'B; whit% Castle^ Arby*a# or a Tako 
Bel4 restaurant/ a person mudt,ent9rt' approach the counter^ w4it 
in linej order food, P^y'^ in order to eat. Such activities 

which are common across environments are referred' to- here as 

- r , " ' ' ' ' ' 

generic aQtivibiea* 

^ - - * ' " 't ' 

. 'j As indicated in Table 2, teachers j par^ents/guardians and 

■ " ^' *' ' ^ ^ ** 

others may begin thi^s^st^ge of the ecological analysis process^by ^ 

# " - ► ' - . 

lifting thQ current and future environments in. which the studer^t 
may ^functionr j&mphasls must be placed on parent/guardian 
preferences as well as profes8i9nal judgments when developing this 
list.\ It is recommended that teachers initl^lly^ determine the 



pr IQr ijty 



environments which were identified by the parent 



Inventor ies. Once this information is compiled for each student 
In t^he clasSf the teacher should determine whether there are 
priority environments which are common to several students. Thitf 
procedure may be used to determine wfiich envi^onment8 to analyse 
firstt and to identify potential instructional, grouplngs^i 



TABtE 2 ^ 

Currlcular Dom ains and Relevant Environments WitMn Each Domain 

— * ^ s ' 



DOMAI M 1 COHMUMITY ^ 

EWVI ROMMEMTS X CROCERY STORE, CLOTHIMC STORE, SHOPPING HALL, FAST FOOP RESTAUHAMT, 
' CHURCH, UUHDROMAT, LIBRARY ^ 



OJV IROMM£MTS : ttPgTMrttAMT f ]CTTrHF«V^LAtlNPftV FACtLTTY 



DOMAItr** RECREATIOM/ LEISURE 



EMVIROMHEHTS; M0VI£ THEATER. BOULINC AUEY, BEACH, YWCA, NIGHT CLUB. ARCADE 
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Toble '3 ill^nttates a Example to^mat for conduiilng a' g^ner^p 
>9iGal analysis and dKoreprtncy aE^se^E^nent . >Port 11 of the 
t constl^lt^ the gener ic ^ecolog leal anatyfeig^ In 



endmp^le^ the genetic environment is a fast-food testauCantt while 
the g«n£rr ]rc sub-envitonraents/'ate the cOiiJitet , dining area and 
testtoom* Geneti<i''aGtivities at« lidted^^fot each subenvi tonment . 

1^rt' III of Table 3 depicts a sanple dt^ctepancy aa^s^ssment 
format, ^sing this * patttculat -^o^mat't the teacher can ,a^^ ^ s 
^Lll level and ^ sbcial adeqaaty for eaqh gener ic^-aotWity i listed 
bn^^giie. ecqloglcal. anqlyils" Jpart IIV/ OniJ^ t)i*^alomn titled 
"Activities Mastered"* the 'teacher' «ay iix^icate whether the 
student completes each activity independently (score-I)* compLetes 
sone. parts of tb^ activity independently while requiring belp on 



l^lv^or needs assistance throughout ,the activity 
re\ of "I"* indicates that no furtber skill 
training is needed, A score of ei ther^^^^P^/ot "0" indica 



other par ta (score=Pl 
{score^'O) , A score\ 

:ates that 

farther training will be necessary o^T^that activity. Under th$ 
column titled Social Skills Mastered" t the teacber enters a 
" checkmark nent to eacb act ivity tot wbich the student possesses 
adequate social sk i lis . i A. checked bOH indicates tbat tbe student 
does not need furtber social skills training for tbe sf^ecif ic 
activity, A blank bon indicates that social skill training is ' 
necessary. 

Under the colunn titled "How Assessed" t ^be teacher should 
note tbat the acti vi ty was assessed through direct observation 
''(DO) t W interviewing' someone familiar with the student (i) / 
and/or by reviewing previous educational records (P) , Under the 
fnai^eading, "Required Adaptations", the teacber can note tbe 
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■ ■ TABLE 3- 

Generic. Ecological Analysis- 



< 1; 



/ 



Pjirt j Cotiocal InfhCinflttoti 

(J d en t i ^' 



tooted Bchdvloc Pr^i)tcin9; 



Tqtt 111 DtscCot>fin<Mf AwfloeiHiDgnt ^ 



Activities H^AtGCcd Key: I-Contpietcs activity ln4epcndenil(j 
'F-CDmpFetea q<-tcts of actlyUy LnAcpenAnntZy ^ 
0*Kp(^a «)i9latfinc^G Chcoif^/^it ^c\l7tty 

Astsessntcnt Ko^ DO"Dlc*ct Obaerv#tJon, I*lntervlewi , 



^ iMT I fl Sulitfovl cooMviTt s Bo'J Actlvlt jes 



COUUTEH 



'q* _Wjtt to Hoe 



ACttvitiC!! 

Hn^terc^ 



F~rCGviob<i RccoCtli 



J Soclot Skills 



Mow 



RequlCGd Adbptotioi>» 



Place order 



I .00 



c* Pay cashier 



00 



J, Take oapkin, straw 



00 



Fat food 



JiSL 



OlHItlG AI^EA 



a. Carry food^ 



DO 



b. Select table and seat 



DO 



Eat meal 



P,00 



J, Cleai> up, throw away paper, returi> tray 



DO 



RESTROOfIS 



Enter through double doors 



00 



Use toilet, stall doors, ur1i>als 



00 



Wa^h, hands ii>>s1nk 



00 



d. ^Oemoi>strate dres^jjtg- skn Is required for toUetli^g 



00 
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par ^ i^u l;vt a4ctp tat ions r<!qgi ted Cot atgcjont patt tcipat ion « pot 
exanpLo, the urto of a cofnintintcat'ion boatd to order fooil ot th< gso 
of a ca Leg la tot to count change would ho Listed as toqut tod 
adaptations. ' . . ' V 

' It Is ,a£3tjroed that th« gonet tc ecological an^lyaia and 
d ii^ct^pancy .t^scssmonc may bo complotodV .tn most canost withogC 
kc'tualLy taking the student to. a .community ttalning si tei and 
obse^rving him/het complete each, activ t ty ^ Thete may however / be 
special ...citcunstances which vpgld tjequlte. the genetic assessment 
'to^f be ' oodE^ted though dit^ct bbsetvatioo ^ot nonhandicapped and 
handicapped people in this setting. . * . 



J 

the ecological analysis section (Patt II Sub^nvitonm^ntd 

/ ■ J 

and Activities) of this fotmat is completed fot vatious genetic 

envi tonmentSf they (nay be f i led in a libtary and used repeatedly 

fat different stgdents and by othet teachets. It should be noted 

"^ha t this dtage of conducting ecological analyses stops shott of 

delineating the specific skills needed to petforn the activities^ 

Sgch skills can be identified during the second stage of the 

ecological analysis process. This process Is desctibed in gteatet 

detail in section 1.4.1.1. 

1.2.3 Transition Plans 

The movement towatds comraun i ty -based services, has resulted in 

an incre^ing numbet Of sevetely handicapped individuals 

patticipating in a vatiety of chronological age*appropr iate school 

and non-scrhool settings. Severely handicapped individuals no 

J 

longer routinely attend the same segregated school from agS?v^2l# 
and then move to an activity center where, they remain un\i I 
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If. 

^rettrt^ment or death* Instea^U many are (Moving throg<jh elenientory 
anft Atildle school into hi^h schoq^L placements . Beyond high 



nd 



scliooU Gf^verely handicapped in^frvldu^ls hd\^e more vocational. a 
residential options available than ever . before.. As a result- of 
this communlt7*based services * trendy severely handicapped^ 
individuals are becoming ^Invo^lved tn nany learn ihg^ working, - and' 
living environments. ' " * - 

' 'Severelyi, handicapped ^p^rsons freqq^ptty have difficulty 
.ac^justing^ adapting^ and genera'litifig skills to new environments* 
Without systematic instruct ion^^ and longitudinal .preparatory 
exper iences focused towards subsequent environments t severely 
handicapped students nay exper lence severe trai^sltion or 
adaptation difficulties upon leaving educational programs. Brown^ 
Pumpian, Bauragartt ^ndeventer^ Px»rd/ Ni^et^ Schroeder^ ( 
Gruenewald (1981) present the Ind tvidtial lied Transition Plan as an 
educational strategy designed to miniraiie trajnsition or adaptation 
dif f tculties by prepar ing ind tviduals for^ entry into new 
environments. Such a^'-^lan assists educators and parents in 
developing an educational currtculun that Is meaningful and 
functionally related to potential subsequent environments. 

According to Brown t et al (1981) a transition pj^an should 
encompass at least the following seven characteristics. 

1. The plan should b« comprehensive^ and should be 
designed and implemented to represent a^li 
curricular doraains^^ 

2. The plan should be individualized and should 
contain precisely stated transition objectives, V 
training activities^ materials and evaluation 
strategies which are functionally related to 
subsequent environments. It cannot be assumed 
that all students or clients will have the same 
nee^ds in subsequent environments or that they 
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v/lll ftven Cuftctton In"^ the nanie *juh3f>quent 

3, The plan r,houM involve tntegr^kl participation 
of piktents^ and (]ti^rdL^nn. to (k5r;ist In t^r^jotlhg 
potent Likl r?nv ironmcnts^ ficl Lnr^ii t in*] 
tnst rue t L^nikl ' objectives iind ^ providing, 
dsSQSSTAent inf oritiat ion. ^ > 

*- - ] - - ^ 

4. The pltin ^hould^ Lncluflc ^ictuaL participation of 
f bo^h ^ sending and receiving por^^onnel to 

determln*^ what to te^ach to ^ tiest prepare the 
*' individual fo'r the subsequent environment* ,Thts ^ 

cooper at ion may help to ^ avol4 curr icula 
consisclng of sl!:ills that v/fll not be functional 
'irr future ^environm^ents * and should *also allow 
\. * receiving, personnel tQ reduce or el tnilna te-^ t ime ■ . ^ 
spent t^ach ing preparatory sk^ills tha t could 
. have alreal3y been acquired. ^ ' . ^ 

S; The plan should '^iavolve related service 
, personnel who may. be able to assist^ In the 
transit Ion process. For example r a speech 
therapist may * target the vocabulary that is 
required in the next environment and i begin to 
bui Id it into the communiclhtion programt a 
physical or occupational therapist tnay be able ~^ 
to recommend adaptations ior the nehT environinent 
or activitifis within that environment that will 
enable more independent participation^ 

6. The plan should provide for direct instruction 
in a variety of actual subsequent environments 
to facilitate generalisation and adaptation In 
new settings- ^ 

7^ Tbe^ plan should be longitudinal.. Transitions ^ 
cannot , be planned - episodically or on a 
short-term basis if severely handicapped persons 
are to succeed in the next environment. 

It is recommended that a transition planning process be 
in i t la ted £or students when they ^ first . enter an educational 
program^ and that it b4 coordinated with the IBP ptocess to ensure 
the development of preparatory e^lucational curr icula. A 
transition planning process is presented in Table A* A detailed 
explaf^i.tlon of each component of this ■ process^ as well as sample 
f orms f may be found In Appendix B of this manual. 
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^ . TABLE 4 . . 
Ji^ansltion Planbing Process - / 




ANKUALLY PRIOR TO tRANStllOn 



6 MONTHS PRIOR TO TltANSlYlOH 



a. Identify PotentUI subsequent env1^ 
ronments and service Providers 

b. Cont'tict parents to d^^cuss and 
Identify additional potential 
subsequerft environments, 

c. Visft subsequent environmentfs) 
and conduct ecological analysis to 
iden^tify requisite stcllls and behavfors* 

d. Meet with potential service providers 
to discuss transition concerns and Plan 
for program coordination. 

e. Meet with support service personnel 
to obtain relevant assessment infor- 
inatlon and coordinate educational 
prograins 

f. Conduct ,discrepanCy assessnents to 
assist ^n deUneatlnig t£P goals and 
objectives. 

gp Delineate potential lEP 9oa1s and 
objectives. 

h. Provide training on transition- 
related skills in tKt^ nt^xt environ^ 
nient(s) or \n settings wliich closely 
approjtintate them. 



»t Attempt to plnpolnt^pot^nttal 
placements* 

b, update Parent inventory, 

c, update ecological analyses* 

d, Keet with support service personnel, 

e, update dlkrep4'ncy assessttents, 

f, Provide training on transition-related 
skills 



a* Identify ^case managerfs) In 
targeted subsequent environflient(s)* 

b. Familiarise case manager(s) with 
itudent: 

c. Consult b^lth Case manaqerfs). 

d. Identify specific lEP goals and 
objectives to address if appropriate, 

e. Arrange for transition of support 
services, * 

f. Arrange for parents to visit 
targeted Placements, , 

g* Delineate^follow-up strategies. 

Arrange for student to visit nen 
placement. 



POST TftAHSlTlOfs Sending and rocoiwinp personnel viplemoot follow-uP strategics- 
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tt should noted' thAt many oC the steps outlined In the 
trensition plannln9 procoas coincide with cornponents oC the tEP 
process. Most tranflitlon-reliited activities can be carried cut 
while conducting the pre- tEP activities by simply considering 
subsequent placements.. For example, discussing potential 
placements with parents can be done during the parent interview by 
including transition-related questions on the parent inventory . 
Priority env Uor\!nfints in which ecological anal^es are conducted 

a 

can include potential future as well as current -^environments. 
Assessment infotmation can be obtained to indicate how well'' the 
student p^r forms actlvi ties requl red In fgture placements, and in 
what areas training will be needed. wheA prioritising goals and 
objectives to be Included in th^ lEP, Instructional needs related 
to Cutgre transitions should be considered. ^ As the date of. the 
transition approaches^ the . amount of emphasis ^placed on transition 
concerns during the ■ tEP process should Increasei 
trans i tlon-re la ted goals and objectives should becone more 
' speclticjf^o^"tte'^arget placements * and Instructional programs 
should be designed to 'promote ^ genetalizatlon to the new 
environment. 

lrf,4 Potential tEP Goals and OblgctAes 

The completed parent Inventory * discrepancy assessment * and 
transition plan will enable the teacher to identify activities in 
which the student needs instri^ion* As depicted in Table 5, 
these activities niay be ^.Isted on the Corm entitled "Potential tEP 
Goate and Objectives*. Additional potential tEP, goals and 
objectives «ay be obtained from support serv'ice personnel y^nd 
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Other relevant assessments* , Upon completion oC the entire 
asncssmcnt process* the teacher will h^ive a list oC^ potential 
goals and objectives to present at^thc tl^P meeting. This list can 
serve as a Cramework Cor discussing and prioritising the needs of^ 
the student and finalizing ^^j^ selection of tEP goals and 
objectives* 



TABLE 5 

Potentfat lEP Goals jn d OMectfves 



4. W iff*L A»>WHtY 



11. JHE miftLtC 



4. mt nun nttr^ 



4. imywmTi itmiiic Kim 4. 

% 

"1. n. _ 



l^*S Summary of Pre-tEP Activities Nv \ 

Table ^ summarixes recommended pre-tBP activities for 
inclusion In the expanded tEP process* As mentioned in .the 
footnote, the asterisks denote those activities that are typically 
performed by teachers during the traditional tEP planning process.. 
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TABLE 6 

C onducttrM] Pre-IEP ActivUjes 



1,3 Conducting thejiEP Meeting 



It ts tecommended that following four items be addressed 
at the lEP fnecting: I) finalizing the selection of lep goals and 
objectives; 2) completing the required sections of the lEP; 3) 
f ^na-lizing the transition plan; and/ 4) finalizing the 
parent-teac>ier communication system, A brief description of how 
each of these items may be completed is provided below. 



3.1 Selecting IBP coals and Objectives 
7 

o 

The teacher should present the list of potential lEP goals 
and objectives at the ICP meeting. It should be enplained that 
the list was developed by synthesizing the Information der ived 
from discrepancy assessments* consultations with parents and 
support staff f and other relevant assessments. The lEP team 
should cooperatively prioritijf||^he objectives and select those to 
be 'addressed in the current lEP. 



1.3.2 Completing the lEP 

The remaining components of the lEP which are required by law 
must be addressed at the IBP meeting, in addition to listing the 
annual goals and short* term Instructional obj<^tivesf a 
description of the student's present level of functioning must be 
included. To enpedite the .meetinge» the teacher could prepare 
summaries of the assessment results in each Area in advance ^^d-^ 
present^ then the meeting* Objective cr iter is* evaluation^ 
procedures ^nd schedules for measur ing progrj^ss must be 
delineated/ The entent to which the student will participate in a 
regular education program must be specif ied* along with a 
description of all special education and related services that the^ 
student Is to receive. Finally/ the projected dates for beginning 
the program and its anticipated duration must be included. 

1.3.3 Finalizing the Transition Plan 

When selecting goals and objectives to include in ^he. lep^ 
emphasis should be placed on those which are directly related to 
future transitions. At the elementary levelt all goals and 
objectives should be related to increased participation In current 
and potential future environments* although/ the majority of goal? 
may target current env Ironments. For enample* goals In the 
domestic domain lOAy focus on Increased participation ^In the 
student's home environment. At the high school level * however * 
the majority of the goals should be directly related to 
transi tioning the student into future recrea tlonal* work/ and 



28 



1 1 

living envlronntcnts, such an Riipctv Ltif^d Gmploynent and fitaf fed 
apartments. It is ent^cntlal that the ieP team determine the 
immediacy of the ttansi tion needs and ensure that transi tlon 
related, goals and ohjectlves ars qlven priority. Appendix B 
offers suggestions on how to develop an Individualized transition 
plan. 

1-3-4 Finalizing the Parent/Teacher Conuaunication System ^ 

Selection of an appropriate syatemts) for maintaining ongoing 
contact between the parents and teacher should have been made 
during the parent interview, as described In Section 1^2.1 and 
Appendix A. At that time/ the types of information Co be shared 
and a tentative schedule for communicating shouU also have been 
discussed. Once the IEP goals ^nd objectives have been selectedf 
the parents and teacher may want to, further specify the nature of 
the itvtormatlon they would like to coMmunlcate ^ They may also 
finalize the schedule and aelect a date for beginning. Any 
addt^ioAal concerns should be addressed at this timsf so that both 
parties are comfortable ^wlth their decisions regarding the 
communication system (yrior to^ its iniplementation. Both the 
parents and the teacher should flexible enough to allow for 
modifications of the system as the need arises. 

1-3-5 Summary of IEP Meeting Activities 

Table 7 summarizes activities completed during the tEP 
meeting*. 
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TABLE 7 
Conducting, the IEP Hectinjt 

' -I. C^lttt itf. 

^ fey tMtlHr-t 4tirlp4 \M irtd^tont^ tif Protttt 

\yk Implementing the Total Education Program ' 
1*4.1 rmt>lementinq the Iga, Objectives 

The objectives included in the tCP target activities that the 
student should learn to perfcfrm. ^en developing instructional 
programs/ it will be necessary to analyze the activities further 
to Identify the specific skills to be taught. Table S provides an 
example of how t£P goals and objectives can be task-analyzed for 
instructional purposes. Once the activities are sufficiently 
analyzed/ instructional procedures should be developed and partial 
participation strategies csn be delineated. 

Another important consideration in Implementing tEf 
objectives ' Is determining where to teach ^e activity. It is 
essential that functional skills be taught and assessed In the 
natural environments where they will ultimately be performed in 
order to ensure that generalization occurs^ cannot be. assumed 
that severely handicapped students who can perform ah activity in 
the classroom (e.g-/ counting money)* can also perform that 
activity in the actual environment (e*g. , grocery store) - 
Comiiunlty-bssed training provides Instruction in the actual 
environment so that students learn to perforia the activities under 
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cond tttonfl and at the criteria requited by the ^ natural I 
environment. 

Som« activities* however* rtiay also be addreaaed in fichof^l to 
gtvt the student additional practice. Simulated settings may be 

■ I 
devised to approximate the actual setting* and teachers can employ 

instructional procedures that may not be practical or possible i^ 
conmuni ty s^ttings^ such as repeated practice and errorless 
learning* tn the sample task analysis depicted it\ Table 8, 
several of the activities could ^ ^lao be taught In school. The 
student could practice placing an order ^ paying the cashier, 
putting on and taking off his/her coat* and eating appropriately 
in a simulated. restaurant, for example. Some of these activities 
could also be practiced at other times and in other locations, 
including the student's home* In-school (communijj^r^ fere need) 
training can be very ^beneficial in promoting student^'p^^^^^^^' but 
it must be used in conjunction with community-based training to 
achieve maximum effects* 

1*4*1*1 Phase ir-Ecolo^ical Analysis Process , as previously 
discussed^ the ecological analysis/discrepancy assessment process 
has been divided into two discrete stages* Stage I, the 
completion of generic ecological analysis* Is explained in Section 
1*2.2.1 ot tV)is manual. During Stage II of the process^ specific 
training sites are selected and individualized task analyses of 
specific training activities are developed for the particular 
student and training site. Subenvironments ^nd activities to be 
included in the specific ecological i'nalysis will be determined by 

the Identified lEP goal and objective for eacV) student. 

I 

I 
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TABLE 8 

Sample Task Analysis of lEP Goals and Objectives 



PotentiolIEP Goals and Objectives 



-WmUAL COAL: 



1 • Use fast fo od_mUor*n t 



*• _Ordor "gal 

b* Pay cashi er 

c* Eat appropriately 



IL Usg ^it}Ac bos 



_&oard bus 
b* Ride btts 



c*'' pgpjrt bus 
d. 



III. ItoJ au ndry 



e. Sort clothes 



b. Use washer 
c* tJse aryer _ 



d. Fold clothes 



Given access to a f^st f^Qd restaurant^ the stt^fent wtM earry 
out all a<;tWtt(es rcqytred to Pyrchase and eat « ine«l 
independently on 3 consecutive occasions. 



StlORT T€RM OBJECTIVE S; 



1. Upon entering * fast food restaurant, the st-jdcnt >«111 
approach the counter and order a nteal appropriately 
within 30 seconds on"6 consecutive occasions.. 

2i When the cashier verbalizes the amoynt o^ed. the 
student win give the cashier the neit highest dollar 
AMunt of bills within 30 seconds and recifve chanoe 
on 5 consecutive occasions. 

3. Upon obtaining a tneal at a fast food rcstauraTrt^ 
the student will eat appropriately ancTlndependent ly 
on S consecutive Occasions.. 



M5K ANALYSIS 

1. Enter restaurant 

2. Wait In line/approach counter 

3. Select Items to be ordered 

4* Order within seconds of eoe from counter person 

5. Take out wallet 

6. Remove poney 

7* Pay cashier withfn 30 seconds of cue from coonterporson 
B. Receive char^ge 

9. Put Change; in wallet ^ 
10. Take utensils^ napkins 

11* Pick up 1t#*::t5 A 

12. Use condiments 

13, Locate eiijpty table 
H* Removes and store coat 

16. Sit dotf^n 

IS. Prepore food 

17, Eat appropriately 



Rate: finish one mouthful before taklfig another * 
ATOLWt: entire bites raust fltilTtfoouth 
L'se correct ut^nsifs ' 

Use napkin efficiently with 5 seconds of hdvlna food visible on face* 
hands^ clothes 



IB. Oisposp of trash/tray 

19. Put on coat 

20. Leave restaurant 
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ftn LnitiaL r»top in th*; process \3 the dcvolopittont of training] 

* / 
Sites* Throufjh thf.' partitjuUir process iJenttfieJ by ojcIj school 

districts both in-r,chfiol (commtin i ty-rof eronceJj anJ commtmity 

training siter* may bo developed, Tctble 9 depicts the type of 

information that should be collected for each training site once 

. it has tieen approvoJ for use> A file of approvoJ in-school and 

r 

community trainin sites should be accumulated as sites are 

developed. Once it has been determined through the IBP process 

that community-based or community-referenced training is 

appropriate for a particular student* the teacher may access the ^ 

file to determine which specific site woujta be the most 

appr opiate for training. For example , if a ne^ is identified 

through the g^eneric e^ol<=^ical analysis/discrepancy assessment 

process to teach a student to gse a fast food restauran<:# the 

teacher could go to the approved training site file to obtain the 

inforfnation necessary to schedule training In a specific fadt food 

restaurant* 

Once the training site is determined and time id scheduled 
for training^ the teacher should complete the specific ecological 
analysis and discrepancy assessment to determine the students* 
specific training ' needs. Table 10 depicts a format for conducting 
a specif^ ecological an^^^ts and discrepancy assessment. Under 
the '^^^V^ headed "Individualized Program Steps £or t£P 
Goals/Obj^^^^^f the specific training steps Individualized to 
meet the ne'^dS^of the student and the specific training site would 
be listed. 
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TABLE 9 
Approved Training Sites 



TRAINIKC SITE: HcDopalil's 



ADPRESS : Rank Strofft. flurllngcon. Vcnnont 



OONJACT PERSOW: F.T. 



POSITION I Hanafi^r 



TYPE OF PACILITT /SERVICES AVAlLABiEt Faat food r^atturant. will hlr^ 



CLICIBILITY REQVIKEHEKTS: Public 



HOQRS: 7:30 a.n. - 11:00 p.ii. 



COST: v«ry Iri^JipAnAlv^ 



ACCESSIBILITY FOR IWIDICAPFEDt P^riofta confined to whecJctiatra way need help^ 
with doora and nmat alt on ^nd^ of bcotha* tJblta. Btthrooag ar^tacce^lble. 



COmEKtS/SPEClAL COMCEUIS: 
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TABLE 10 
Specific Ecological Assessment ' 



C«nerlc Envlrdnm^nt j Faat-food r^ataurant 



Specific Envlronoent: H<:t>onald'i_ 



lEP Coal/ObJ^ctlv^l Th< Uatn^r will (Purchase food flifd 
e«t fit fi faat-food restaurant.. 

I 

Studtnt: 



J. B. 



Asses a «d by: Sut L. 



Itott: S-17-B3 



A4^t««attnt tU^t UCouf^ltttv stfip Indvptmltnt ly 
^ P«Ccai(^l«tef stt(^ vith ptctlsl 

asstfitanc« 
0>Full phyvtcfil ufitfitfinc« 



tad tvtdial tied Progrsa St«pfi 

for T*P roal/Obi*etiv# 


Scoct 


CooDftQtfi on Sotisl Sthfi^i^t 


1. Entets rtstfiurant 


■ I 




2. Tak«a out comunlcst Ion fitd 


P ■ 




3. Chooi«s ttea 




RockinB whllt utittnE In lint 


4. Ufilts/approfidies 


F , 


Rocklnt . • ^ 


5. Orders 


P ■ 


No «y« contact with usitttss ^^ 


6. Puts cosmuntcat toci std aiway 






7.',Tak«i out ufillct 






8. Remove* money 






9* Pays L 






10. Walts for chtnSs 




RocktnB , % 


11. Puts ch4nt« jiV9y ^ 






12. Puts utllet fiuay 






13. Picks up Itcn 






14. Locfite* s«4r 






15.. Fucs tteia on rabU ' . 






16. Removes coAt 






17. Hanfts tii> coat _ 






18. Sits dovn 






19. Gets n:tpkln 






Puts napkin on lop 




— TT*, 


21. Prepares Food 






22. Eats 




Rocking 


23. Uses napkin 






24. Dispose*! of trash ^ * 




: : — tsJ 


25. Rcturnn tr^y 






26^ Puts on coat - 


P 


— " 


27* Exits ro^tjiur.int * ■ 


1 





The student wotild then taken to the training atte and 
asked to pecfocm the necessac/ skills (e.g.,, ocdPr and eat lunch 
at HcDonald*s), Each step of the task analysts could then be 
scored ast I) completes step Independently (i); 2) completes step 
with partial assistance tp>; oc 3) completes step vftth full 
physical assistance (O) • Under the heading "Comments on Social 
Beha'tfioc*** the teachec would list behavior problems and/oc lack of 
social skills foe each ste^* The information gained through this 
process would then form the basis for the development of an 
individualized instructional program to teach the sp^Jflc skills 
and social behavior ' necessary for independent of the 

en V i ronmen t . 1 1 should be noted thA the scor Ing system 1 s an 
example. Teacher should develop a scoring system to meet the 
needs of each student* 

1.^.2 Implementing the Transition Plajt 

The teacher maintains responsibility for ensuring that the 
activities delineated in the transition plan are carried out 
according to the schedule agreed upon at the lEP meeting. ^Is 
may re<Iuire confirming plans for meetings and reminding others of 
their responsibilities. As each activity is completed ■ the 
teacher should document the Information as described In Section 4 
of Appendix B (Scheduling and Documenting Tran^t ion-Related 
Activities). The transition plan format provided in Section A may 
assist teachers in carrying out this task. Kctlvities and dates 
from the transition plan may be transferred to a master calendar 
to enable the teacher to keep up with tran^i tlon plan 
responsibilities. 



36 



1,4.3 Implementing the Parentyteacher Commun i cation System 

/ At the l^P meeting » the teacher and parents should have 
agreed upon a method and schedule for maintaining onGoing 
contacts. Teachers should be Sure to do their part in' initiating 
and maintaining contacts with the parents. Parents may need 
support and encouragement In getting started as well as continuing 
this contact. After parents and teachexs experience the benefits 
of such communication^ they often enjoy maintaining it. 

4 

1^^4.4 Summary of IBP Implementation Activities 

Table IL depicts the activities Involved when Implementing 
the IGP. As described In the footnote^ the ast^erlsks denote those 
^activities that are typically performed by teachers during the 
traditional IBP process. 



TABLE 11 
Implementing the lEP 

•I. (V^yflop iAi truce lull Progm, 

Itocldt nHli M tiusdu 



4^ 
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l.S SummAry of the expanded lEP Process 

'. * 

Tabl« 12 is a compilation of Tables U 6« 7« and II. tt is 

depictsd here to sumniat iie the entire expanded lEP ptocesij and 

suggested activities. It should be emphaslied that the activities 

listed ate suggested and in no My constitute a complete listlr)^ 

of possible activities. The order in which activities' are 

conducted should be flexible and tailore^ to the needs of 

students^ parents^ teachers and individual school systems, it is* 

however; strongly suggested that the Activities listed be 

accomplished in a dystematic manner* ^ 

TABLE 12 

Summary of the Expanded JEP Process 

*i. itud^nt neoE4i+ 

*2. Cenult curriculum 4uHlLinlP^ 

*i. Coni-jlt rqMnunltr t«iQure« 4uldH< 

1. Idihtitir P4t«nti«L «dur«tion«Lf yoc«tlQn«l, t«iid«nti«l 
■ (h) Othir COVKtnltir InvlrOiuitntl tqr which ininlh^ 

idantirr t»o»ntlaL in^trhool t(ivirqiuHnt« tor vfilcTi 
J* Cohdu«t ■eqlovie«l «n«ir»« ot Priority «nv lrqnii*nta . 

t , *l. Tarn* •A»iyf* ttr vqffr and objvctlm lAtv Li«rMfif iLilii^ 

• 1. D4ei(!^ ^rr« thiii^ t^outd b« r«ughr. 



by t<vi^'.cri during th« trtdltiOflsL ItP PeoccH. 
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2.0 TOE IH-SCnOOL SOCIM* IMTfiGRATIOH COHPONBHT 

The goal of the In-School Social Integration Component is to 
improve the frequency and quality of social Interactions between 
severely handicapped and nonhandicapped students in school 
settingStf^ so ^hat they may become ''special fr lends" • The model 
hds three subgoalst I) increasing^ opportunities ^r so'Sial ■ 
interactions} 2) enhancing social interactions viWii^ j the 
established opportunities] and ^3) maintaining the opportunities. 
Strategies for increasing ^ enhancing and maintaining social 
interaction opportunities vill be addressed separately^ although 
tjxey are all interrelated. 

The Burlington nodel suggests that specific ^rategies uud 



to increase f enhance and maintain social interactions sTiould be 
individualized bo meet the particular needs and characteristics of 
individual schools* However ^ even though the strategies should 
vary^ ths p)o^ess for deriving the strategies may be similar 
across schools^ All teachers of severely handicapped learners may 
follow a similar process to/%den^tify strategies for: obtaining 
administrative and parent support} identifying and creating social 
interaction opportunities! recruiting nonhandi capped students to 
interact with severely handicapped students i and promoting 
positive attitudes toward ^^tegration. The Burlington model 
developed a social integratit>n plan to assist teachers of severely 
handicapped students in identifying and implementing strategies 

w 

for their own school. The following section is devoted to 
describing a social integration plan 'and providing guidelines for 
developing and implementing it in a public school* 



^ 39 



2.1 Thg Social rntgqcation Plan 

A social int«9cdtion plan delineates atcategios that may be 
used to increase social interactions between eeverely handicapped 
students and nonhandicapped individuals in the school setting. 
The process for developing such a plan is described in this 
sect ion t and forms which may be helpful in developing, 
implementing and evaluating the plan are presented. Prior to 
describing how to develop a social integration plant it nay be 
helpful to share some of the feedback received from teachers who 
have utilized this process. 

The forms referred to in this section are toolfi\, which may 
provide teachers with assistance in conceptualizing and developing 
a soc ial Integration plan. Blank copies of these forms may be 
found in volume VI.. The forms may be most beneficial to teachers, 
and schools for which planning social Interactions is a new 
endeavor. Teachers, typically Indicate that after they have used 
the forms to complete the planning process once, continued use of 
them is not mandatory. The commi tment of the teacher and the 
development of positive working relationships with other staff in 
the school serve to sustain the social interaction activities. 

It is reconunended that a task force be formed to develop the 
social integration plan. This task force should be comprised of a 
team of people from the local school districts such as 
administrators/ rj&gular and fecial education teachers t 'support 
staff and interested parents. The purpose of soliciting input 
from these people is to avoie]b4j>^^.^^rceptipn that social 
integration is solely a special education venture and to allow the 
school to feel that it has ownership of the project. Teachers wtio 
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have useO task iprces to develop yind implement social integration 
plans indicate that task force input was invaluable. However; 
teachers caution . that task force meetings should be kept to h 
minimum. People on the t^afsk force typically have busy schedules 
and are hesl tant to ^mmlt themselves^ to frequent task force 
meetings. A strategy bhat some teachers have found effective is 
to call the group a planning team rather than a task force. For 
many administrators and teachers^ participating in a task force 
implies that they are committing themselves to a substantial 
number of meetings and additional work . In many cases^ it has 
only been necessary to have planning meetings twice a yearj once 
at the beginning to confirm plans for the current year^ and once 
at the end to begin planning for the following year . Teachers 
indicate that It is often more convenient to update people at 
regularly scheduled staff meetings and to m^et with people on an 
individual basis throughout the year t rather than to convene 
formal task force meetings. ^ 

Teachers who have impifemented social integration plans have 
engaged in such activities as making presentations at staff 
meetings, making presentations to regular education classes ^ 
recruiting peer tutors and buddies, and jointly planning 
interaction activl ties with regular edu^ratlon teachers. The 
special education teachers indicate that ai a result of th^ social 
interaction activities^ they and their students are being more 
readily accepted in the schools. Although developing and 
implementing a social integration plan takes time and efforts 
teachers have found this time and effort to be very worthwhile. 




The cldvelopment and tmplemcntation of 
p Ian can be accomp 1 1 nhod by po t fotntl ng 
Stepsr 



the following four 



^ I. recruiting t^ak force memborsj 
r 

2 . /conduct tng t^fik force nteot ingn to generate 
strAteglcs' for obtaining furtbor support for tho 
projoct and promoting social interactions in 
school J 

3 . schedul tng social Integration activities; and 

4. monitoring and evaluating the plan. 

Each <^f these steps are discussed In the following sections of 
this manual. 



2,1,1 Recruiting* Task Force Kembers 

The person (s) initiating the development of a social 
integration plan should begin by defining strategies for obtaining 
support for the plan from admintstratorsr parents and other school 
personnel. As depicted irt , Table 13 r these strategies can be 
listed in Part 1 of the Social Integration Plan (Strategies fot 
Recruitinq Task force Kembers) , The three columns following the* 
strategies can be used to Indicate whether the strategy was us^, 
when It was implemented and Its perceived effects. This 
Information will provide a permanent record for use by current and 
future task force members. « 

A£ter implementing the strategies Eor soliciting supports- an 
initial task force meeting should be scheduled* Since task force 
activities will be facilitated by administrative supportr the 
building principal and other administrative personnel (e.g. r 
guidance counselors) should be encoaraged to attend this meeting 



should be encoaraged 
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TADLE 13 
Sactal lnlc<jrat1on Plan 



I StMtMtM for gtcrumnq Ittit force 





*iot ' 






4rr(nq* nwitlna tA iil««u«« bi*ji 
tctClicr lUDpOf^ 

Invitt Principal t« tttind ttMtln^ 




10/4 ^ 
10/4 1 
10/4 L 


1 Cond liftt to tclfft by \ 
1 dtiCMliLnl Pitn Kttti 

1 qtltlOnl «n4 loronvtlt 
rcgtrdin^ pol Icy 
COfiil^rtClOrti 


OlSCttii InCltHlIng trtlcltl On tht 
Socltl Intcrtct1«n Project Ifi tht 
ichool (itHtlttttf lo tit ifnt to 
idai 1 1 tpit on t^wuil ■ 

«B«f n 1 * kr* ^ If n ^ vCllvv ? ffO^AO | 

tfM Ptrtnti Inwiilnt'thM of th* 
ititui of th* Df^tct 




lO/i 


ArtlcUi Ktrt Includtd 
tnd poittitt coiriifrti 

ntdlitf tilt n<HlUttir 


IMCHEB M SuPPCflr iiAfF 








C^vct Ini«n1c« to <fiicnb« our 
cUii 

^ - 

Sp««k to tc«Ch>>^ ud idMnrt itiff 


X 


10/A 


Cood to ^yttfort 
ifndlog irtfltitloii* 


Sth) (flv1t*Cioii| to til titCh**^ tf4 
lUOport itiff to tttwid nrtt 
nutting 




10/17 


RtMn^tP Of nttting 

dtt* 


PAREKTS 








t^* pi^ftft t« l»r«ftti Of 41! itv- 
4»flti tttindtPf th« ichool 




10/12 ' 


l*v»ri1 Ptrtnti. both 
pOlltIv* W jitfltlv* 


Invit* pirtnts «f tti* itnrtly MfMI- 
ctPPM to vUU dm tfld mM4 
firtt ttMtIng 




- - s/zi 


JOt «tt«ft4«IK« 










So«4l( witti C4r»ttr1« ittff. cuitodlan, 
lecrtttrlMf lllirtrtui. %\it^% iteut 
t*i* prt>J«t *rtd In^ti £h#it to tktifid 
nrtt B*«tln9 




10/ 1« 


ChmI t«nt. Ortty two 
lU^f tttimJM mtlfif 
but n*oy «>pmi«4 f 
tfitiiTit tn httPing. 1 



1 
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anJ b^coiiiQ t:isk totca mombcrsi Invitations shoold iilno be 

% 

oHtendoc) to fo^jular ejuc^tlon toacher^, support jJtaf r mt\ other 
incllvidii^ls vho Have onpton^ed intercut in promotlnri social 
iatoraction ocrkvicios. School atlminist cators shoiilO be askor) to 
recommend additional j^taCf moinbors who ntay wish ro partlcipato. 

At the initial fa?5k force mooting^ the rationiilo tot the 
projoct and the f iincr Ions qI the task Cotce should be onplalned 
using the gu idelines outllnod In Table 14« Task force nombers may 
then be listed in Parr II oC the Social Inregtatlon Plonp as shown 
in Table IS, 

t 

2.li2 Conducting Task Force JHeet inga 

As [Mentioned previotrsi/r initiators of the social integration 
plan may meet with task force members informally on individual 
basisr or may arrange regularly scheduled task forc« meetings.. If 
a fortnal meet ing is arrange*d r it should have a speciCic agenda' 
which is task-or ieared. Collaboration with the, school 
administratqc who is on the task force is helpful when planning 
the agenddr since greater involvement on the part oC the school*s 
oHIfUnisttation may result in increased credibility and support for 
the project* At the end of each task force meetingr the 
proceedings should be summariieS and the agenda^ time and location 
ot the nent meeting should be set. Meetings should not be 
scheduled unless there are specific tasks to be accomplished. 

One purp^^^g^^C the task force nise tings is to developr 
implement and evaluate strategies Cor soliciting additional 
support from admlnistratorsr parents^ teacher r and other school 
personnel. These strategies may be listed in Part III of the 
Sodial integration Planr as illustrated in Table 16, 
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TABLE 14 

FunCtjogs^ of^ hg^SpdiL tnUractjgn jask^ £p_rce 



h tM MlA purPOt«i «f th« tm tar^t Ui ^mtrtU ltr«t«gl«i tar «) aM»tfl1n4 
fur',h«r lupport tur tht Prflicct tnd b) Prflfmitltif iMItl lnc*r«ctla«i in ^CM»J , 

Z* Tht \n\ force ilwvld b* «ih*d fntt^ gutdfH^ trt4 tufftit^ati m ^ 

1. tctivltici tftd icMi^l «fivlr«rihiflti 1a vhicli iMltl Inltgritidq 
tnd lAldrtctiui c«A b« f«ci1il«t«d; 

b. itr«t«41«t far tocatirtHinf P«<rvUlf*l m<ihind1c«Pp«d 1c«m<ri 
0«rtlclO«l« M tht Proitcti 

itrttdgltS tcr Qr^tiittH intnmtttHh U nont»ndlc«Pp«d 1»im<ri m 
htitdict^ i«d MCltl 1nt«grul«n; 

d. itrttd^tdi fdr Prowtd1n9 tnfdiwttwi u otht/ tttcMrt «rt4 ittf^ on 
htndkt^, ««cl«] Ifltdgrttton tnd tM projict; 

«^ ilrtcdgtct for Including «dtiC«t1(n oo NndlctPi «r4 idcltl 1ftt«9r«t1dn 
vlthU tht ^gvltr currlcvl^ itich IfKludl^ng t an idcltl ^fft*^ 
. 4r«h0n «i pdrt «f « iMltl itUdlti Or cWici currlcultfii 

ttr«tt91*1 for tr«tfl1*>9 funh«rt4lc«Pp«4 pnrt (0 t«c4«Hr littdrict ^Ith 

g. itr«t«g1«i for f«c111t«t1(t< ^littdlMing « ctdw wh1(t| r«l«t1drt«^1p 
iHtHftn tpKltl tnd rtgvltr tducttto* tdictttrt Ifl bvtlding: «n4 

ilr«Ug1*S 'or «Mk|ACMg tvppOrt fdr Iht ProJict ttirOuflfi^ut ichooK 



)^ Onct thi Socltl InttrtctlM Fitn hti bt«n if«lwnUd, trii tnk fdrc« should 
dtviloP A«thOdi fdr Hkln^ It on 1ntt1tutton«11Z«d port o1 th« ichWl firn^rMim* 



TABLE 

IL Social Integr a tion Task Force Members 
Hiwt fptitio** 

Carol P/twlPOl 



Boa H. 4pweh/l*nftMflt ntholooiit 

_!iU_!!i T#|<;ftf r - CrOd* } 
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mil )6 

Ilk Hro te<j1rs for Soliciting AddUion.it 5u [}f>ori 



^^n\^t^r^ rout 










PrInclHl It cm POfCt 
^Mtr tnd IrtClwM In ^ulur« 
pllmtlflf and *«a1utcl0fi 


PrtnclPtr 


m 

• 






AltltCMC ^MnclMl tit 

htgi 1nf«rpt^ «r til cq«>o»- 
Afntt tm »1>n 


rrlnclPtI 


10/$ 


Cood 






1H TtKh«r ' 


ll/Z * 






n*CHCftS SUPPORT STAFF 










1 


Princmii 
SH TttClHr 




All ocvicy f^tn 




TttChtrHlll pr*«l4f Ulc 
ftf rttourtti tor inclvdlt^ ln» 


VI TtlChtr 


It/4 


tlc«4 by Uir** t^*cbtr 




$up»)/t' ttrvict Pravf^trt 
CtJiOnt in r«9ular cltttti 

nanhit4kiPPt4 tcMtfltil 
J* 






Mnc ttvdtnct olftnd 














:(fvi1tUt'^ iHll b« line CO 
ill airv^li rt<)urtcln3 thtlr 
cciff^nci tnd rctti 


VI TitcMr 


u/z 


pBilcIv* •n4 Atyaclv* 














ikune) nttiv« Oil mill 
irttrtctlan n*wiUtc«r Xd In* 
«?n4 tnt« iDOut pitn 


! VI T»cAtr 


11/2 
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Another go* I of the t^nk (ozcrt tn tc> lIavaIop n\>^c 1 1 Ic 
alrvitGcjtf^n dn promoting nfjct;ii Int^^ract lonn*^ Unin*} P;»r t IV, 
thrni* ntr.itnjL'n tnny organl/'rt<l into thr rollowl^nq four 

cdtcgortGSt *] proinottng tnter^cttons between aevorely hw)dicapped 
and nonhandlcapped students ^ b) pronK>tln9 intetactlorfj between 
novofftly handicapped students and school petsonncW c) pronottng 
attttudtnal changes; and d) making the project ^rt ongoing part of 
the school program. Table 17 pcesenta exsinples of ' such 
stcategies. ^ 




2*1*3 Scheduling Social rnteracttons 

^ AS the plan U being put into effects 3 social Interaction 
Schedule (Part V.O of the plan) should be completed by the special 
education teacher to depict the social interaction activities in 
which each severely handicapped student wi II bo involved. This 
schedule will l>e helpful in wonitoc ing and evaluating the Social 
Integratjfon plan. For each activity^ the schedule should indicate 
the time and days when It will occuc r the location^ which 
handlcaPPed and nonhandicapped students will be Involved^ ^nd who 
will supervise the activity. Tabl,e 16 presents a completed Social 
Interaction Schedule. 

2.1.4 Monitoring and Svaluating the Plan 

Once the plan Is complete ^ the strategies and procedures 
outlined may be Implemented to afford maximal interactions between 
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TABLE 17 

IV, SMtl e Strat^p qtcs for probating 5or<a1 Tnter attlons 



lCu4«fitl inCtrilttd In tht 
Pro J tec 

TMfUut* Pttr tut«rifif pm^rifl; 
trt^n iCu^flCi cirry «uC 
pn^im diet Far 

^tdtl tod trtdlC 

IntCIMCt pttr bu4d]r pro^rM Od 

AKrulC tCutfiflCt thr«ggh tfhO«1 

ttCiOAi to tnttrtittd cttiitt 

MjtntCrt** ICudtnCI dvrlitf 
r«m* luncK^ Phrtiftt tduct* 
Clon, tnd 1it>r«rr tint <mHn 
niUtiJK* Qf tttttrtitttt titchtri 

Pfotildt luPQOrc CD rt^uUr 

InttlrtCtd td htip Chtff tit- 
ttrtff ttFtcCl^tlr 

Mi^lt ^nttrtitid UttUrit 
ic«rr, UdrfT it^rr, iciie«l 

rturUt* CulC«4i«rti, bCc* lit 

roan, Oyv, plf^^foVK^ hiMiJ, 
10 Chtt flonptrtlclptCln^ 
Cttcntrf tnd ttu^tnti kUI nox» 

^uC trtlcttf iti (fhgot oewt- 
rttCtrl to Inrora Pt'tOontI «f 
l^rggrttf* rtqutiC conwoCi tnd 
Ideti* tod Inwtti tddUiOflti 

pfTHnt ri044t4i tnd irtMitt Iflj 
PvC «t fKUlt/ i(*ttin*» 



tniclti « rtgultr fitcurr gf 

lifcCi>urfgt tttchtn to tocLudt 
tfitft on lAitrtttlPg ytilh Vtt 
rwitfictPHd 01 t ptrf th« 









tttlPOnllhlt 






SH r«Kh4r 




W ItlpOfllt 


SH Ttlchtr 


11/16 




II itudtnti 1ftttrntt4 








M Ttichtr 






4 I1d*i 






SH ThcMf 


10/ 


tt ibovt 


> 




in ttudnut 


Ind 9r«d* 




itrttMfd S ^ur dtlly. 


Cttfhtr, 




tlo n«4«t1v« rtv(»4ck. 


tl^rtrttn 




T*lch«r 


lo/ia > 






tnd ti 




Fttdbtch intflcttti 






ttitt thit vtt htio. 












1^/31 




hOwtvf' . 




tnd tt 








netd#d 




M Tttchtr 




llflbnitefll 


SH Tttchtr 


ll/I 










r 


Nivt f^trwd (^d- 








btcM ^T^y^ ptrmti* 








ichfipl ptrionnti tod 




: 






Prtnclpti 


10/ 17 1 




poimvt tnd ntgttiwt 


tod SH 














SH TflCh4r 


n/i 


Htd to llAiit ntinog 


tod Prlhflpal 




lilt 4ut Co cMt 


PrtifcCt[»1 


10/ u 


tfCtlltnt - til 




tod monthly 


tttcht'f trt tutri 




thtrtirttr 




PrrrfCfPtl 1 


11/1« 




SH Tttchtr 






PrInclMl 


u/u 


Thrtt fttcht'i rt- 




tf iKulty 


4t^iCfd rtfourctt for 






4*«*loi»tpg t unit 
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TABLE 18 
V' Social fnteract tern .Sched ule 



Act1«Ui»i 




Oiy 


LMttton 


HtndifiDDt4 Stv4nrt 




Stt^f'Vil-p 


Sh fhlltfi^n tolltt 
oth4r cltiirooM 
for ichtduf^ 
tctltiltttt 


10-10:10 
1*1: JO 
l:»-I 


H-H-F 
H*H.F 
H*(f-f 


lit grtdt 
Ind 9rld« 
m Ortdt 
Zm gridt 


Bhr, Jo«, Jo^, 
Ktrv* Stfidrt, (job, 
till, r^ir/ 


Itt Srldtrt 
Ind fridtrt 
IfHl 4rldtri 
lit lr<^ri 


I 

lit g'. tchr 1 
Ind g', tch/ 1 
ind gr, tcKr D 
lit flr. t^r D 


P«tr tutOM mtirk 
wMh SH ttuotntt 


10.10:40 
(!lS-I:0O 


J1-F 


SH cltUrOOA 

tfvl lOClftOflt 

wMrf pro- 
10 flCCU' , 


1111, John, 
Htry. >ofr, StAdrt 


To^d^ Lttllt, Ntncy, 
Toa, Olc^, Ann 


Stwctll^chr 
t ltdti 


Pm' buddfti Alt 

funcK 


10- lot 30 
"^-lltW 


r.tH 

M.F 
H-f 


Pltl^roufid 
Lunch r«oa . 


All SM ttudtntt 


IlirtU, Bill, V«| 

tinnr, tMWj 


SMcitt tch' 


1^ to Lttrniflf 
Center ^itK 
pdtr tuton 


I*i:30 
1-1:30 


M 
V 


Lttmlftfl 
C«nUr 


Stfidr* lob, Htr^, 
Jot 


h44. Urn, Olct, 


tttming 
ittff 


Comunlfy-Uitd 
iriapptn^ tctlvl- 

t/ 


1.1:30 




Sho^Otftfl 
f*nt*r 


III! John 


Ann, trHlIt 


Softtti tchf 



the severely handicapped students and nonhandicapped p^^ts and 
adults p The task Cotce mentbers should meet per tod teal ly to 
nionitor tmplenentatlon the strategies and recomtend necessary 
adjustments f Thts may be acconpltshed by a) reviewing Parts ttl 
and IV ot the plan to ensure Implementatton and to determtrie the 
relative effectiveness ot each strategyi and b) reviewing the 
social Interaction Schedule to assess the types and frequency of 
social interaction activities for each severely handicapped 
student. 

A summary o£ the Social Integration plan should be completed 
by the special education teacher at least yearly and should 
include: 

a. results ot the strategies implemented to obtain 
support* f<Sr the projeoti 

b. results of the strategies implemented to promote 
social interactions j 

c. recownertdationa for con tinuing , and implementing 
the plan; 
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Table 19 pcovlJeri an (rHampl«* of rmch a jfununacy. 

• The completed social Integration Plan may be uficd to ccpoc^ 
cesultd to parents and tcac:hc^ra^ and may sccve as a basis 
act icies In the school oc community newspapers . In subscqucttt 
yeacn the plan may be updated and used by vac ious *?pccial 
educatocs in the school > Social Integration Plana may also be 
shaced with intecested teachers fcon other schools to assist them 
in developing theic own plans. 

TABLE 19 

VI, SamPte Sun»njry_»nd Eva1u5t1on 

tnm itnt>v' rt mt*ft ih* ttmwi« mri -*t, ^i^^ ^"tctixt 
jltfwutfi >om pjfwn )nO_gt!*_ ttitmri io tiP^^omtt tut pfoitct, 
Tht nf-»ljti^r *rnei« wtft P*t ^^^ji_l^^ht.^^l»K ^uwBPt. 

*H1t. frut tut flirti Ity ^>f Jftittnctfo*i> Wft <>Wra^<PfiH, TUt pt»^ 

tutort ytj pw> hrfj<«> "fti-W^ tff^ttirt tw<^*tn im( jLiwrtUiw, _ 
T^t mmltw*! itMjtTitt tft.fctTTt^t. ^ 

C» ^ Cg*WM*tlWW far tonti'Viffa jrtj tmpfQifllH tut 

fcaja f na>» trttrii*tK pm*4itrti_tsr_jht_jirglnlns_*n4 ^cKt^tm^ tf 
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3.0 COHMUNITir IKTKCHaTlON COHPONKNT 



Tho fjoal of the Community tnt^gcation Component iti to impcavo 
the fcoqucncy and quality oC soc:iaL int^cac:tion!} betwcctt scvccoly. 
handic:appGd students and nonhand icapped por<;ons in <jonoc.il 
community settings. Methods to achieve thir. goal Include: 1) 
teaching sevecely handicapped students \to pactlcipate moce 
independently in community settings; |2) teaching ^ocial 
intecaction skills as integcal components ail activities of' 
daily living; 3) using community-abased and. commiunity-cefecenced 
a pp coaches If 9c teaching the skills; and 4) pcoviding infocmation 
to comnuinil^ menbecs on how to itttscact with sevecely handicapped 
students. . 

Within this section^ stcategies foe developing the Community' 
Integcatlon Component and the celations^ips between the Community 
Integcation Comiponent^ comnuinity-based and community-cefecenced 
tcainingp and the Pacent Involvement Component will be discussed. 
Foc a compcehensive descciption of the Community Integcation 
Component^ cefec to volume II, BucIinqton*s Making SPecial Fciends 
Pcoiecti M^el Ovecviewt 

3,1 Relationship Between the Community Integcation ComPonent and 
Community-Based and Community-ReEecenced TcAining 

Community-based tcainin^ cefecs to the assessment and 
tcaining of skills in the «nv i coninents in which they will 
ultimately be pscfocmed> Community-c.efecenced training cefecs to 
tcaining on skills cequiced in community settings which takes 
place in the classcoom oi^^^ simulated settings* Due ing 
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communUy-tofotonced train tn<j, pet loOic anseanment of eklll 
acquisition within t{»tgetcd cominunlty fiettlnga should occur. 

Conununity-baacd ^nd cominunlty-tef«tenccd tr {fining ate 
considered major vehicles for the In^leiUQntatlon of the^ Community 
Integration Component* while comntunity-based training and 
community-referenced trainings generally concern the teachings of 
specific skills to accomplish a necessary task within a community 
setting (e*g . ^ teaching the steps involved in order Ing food if^ ^ 
fa St- food restaurant) r the Community tnte9 cation Component 
ewiphAs Itea the assessment and training of the social skills 
involved wittiin the particular task and setting as an Integral 
part of skill training. Specific procedures for assessing the 
social tea Ining needs of individual students ^te addressed In 
Section 3,3.3.2 of this manual. 



3, 2 Relationship Between the Cotrnnunity Integration Component and 
the Parent Involyement Component 

Parental involvement is a necessary pact of the Community 
Integration Component* During the school careers of each severely 
handicapped students the opportunittles for interaction within 
community settings for skill trainings generalisation ^d 
maintenance are obviously limited by the number of years In 
schools the jlB^b^r of hours In ttie school day^ and resources 
that the school can provide for integrating the student within 
community environments* Outside of school hoursi during vacations 
and after the student graduates from school ^ it ig the student ' s 
parents (or care-givers) who determine when, where^ and how often 

the student will enter community settings and participat« In 

■ I 



52 



4(1 
b I 

community activities. 4i ^ot this reason ^ the development of the 
Community Integration Component and the development of the parent 
Involvement Component must be closely linked* 

Through the process of administering the Parent Inventory and 
the Parent/Teacher Communication System^ parents may identify 
community settings to which ^the student has frequent access ^ as 
well aa tl^oae settings In vhlch they would like the student to 
participate. Teachers and other school personnel must address the 
needs and desires of the student's parents and communlcat? with 
them on a regular basis In order to Increase^ *the student's access 
to community settings and enhance the generalization and 
maintenance of requisite akills. 

3* 3 Developing the Community Integration Component 

. The following strategies for developing the Community 
Integration Component Model will be addressed In this sectlom I) 
the development of administrative support; 2) the development of a 
coroimunlty-based training model; and 3> social Uitegratl^^tralntng 
of handicapped and nonhandlcapped Individuals in the community* 
It should be Stressed once again that specific strategies should 
be Indlvi^^liied to meet the particular needs of Individual 
school systems. , 



3*3*1 Gaining Administrative Support 

The first and possibly the most Important step in developing 
the Community Integration Component^ is to ga In administrative 
support for community-based and community-referenced training 



53 



;ictivltiO!i. A n;ijoc ch;illon90 ptosont In moot ftchool fl/ntoms in 
thdt policies, procoffuren ^nd aocvlco dollvoc/ a/»t'>m;) aco goa 
tow;if(]3 the tca(]ltion;il r>f1iic;ition;il ^Oflol (fV]iic;iting nturl^ntfi 
within cL;iS3COOin environments within tho p;if ticuLac scho<7l 
sotting) ^ whon t^fichecs bogin to consider edt^ating studon * 
outsifle of tho clas^coojn And outside'of th« school, they U£^u;il 
have num^cous questions that need to be answered . Toe this 
reason, adMinls tcstlve support and planning ^te essential. 

The inethoas developing admiivisttatlvd support for 

training in th^e community need to be developed on a situation by 
situation basis. Hethods that ^^y work in one school district fn^y 
be totollP inappropriate for use in another. For this reason, an 
individual who is tr/ing to initiate ^ community-based training 
program (nust develop a plan for secur ing adninls trative support 
which is tailored to th^ particular circu instances present in that 
school district. 

3.3*2 Developing the Service Delivery Model 

Once administrative support is gained, it becomes the tasH^of 
the school administrators to insure that school policies and 
procedures allow for the development of a communit/-based training 
(nodel. if such policies are not already In place, administrators 
and teachers should initiate appropriate policy changes. Examples 
of possl\^ school policies or pr6cedures that ^^y. need attention 
include; 

I. policies that require a certified teacher to be 
in direct control of every student in his/her 
classroom at times throughout the school 

day, 
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2^ insiir4ince concernn (^*.g. ,^ cjk>en coverage appL/ to 
students when educational ^ programming takes 
place outniile the school groundrj } ami 

3. ^^f^sportatioiv availahility and oor>tr;. 

/ 

Again, specific policies alread/ in effect and methofls required to 
accomplish policy change will differ for each school s/j^tein. 

When It is determined that school policies will allow for the 
development of a cojnnun ity-based training model for educating 
severely handicapped students, the deliver/ system i^^ellE jtAjt^t be 
developed. When developing the service deliver/ model, at least 
the following essential guestions must be answered. 



1. Who will do the comnunlt^-based training? will 
a teacher be assigned to implement 
commun i ty- based training for all of the severely 
handicapped students In the district? will each 
teacher be responsible for the training ot their 
assigned students? Can Instructional aides 
provide community-based training? / 

2, Who will develop training sites and what ^iH 
the process be? 

3* f^rhat are the transportation needs? How will 
transportation be scheduled and provided? 

^ 4, Bow will community-based and 

communi ty-referenced training objectives be 
incorporated Into the IBP process? ^ 

5. what are the guidelines for determlrting which ^ ^ . 
students will receive comtnuni ty-based an4/or 
4ibnuaunlty-ref erenced training? 

6. HOW can parental input be incorporated into ^ 
communi ty-based and communi t/-ref erenced 
training? 

7. How can community support be gained for the 
model? 

At this point in the process, it may be advantageous to 
create a task force compr Ised of regular and special education 
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teachers* adninisttdtorfif patentB and conununlty ntentbets to asstat 

In tho jJove topmont of the service del ivety-fiystefn. The task fotce^ 

may generate ideas for the following i terns t * 

1, Input regarding the developntent of curr Iculum 
guidelines for elementary # middle an«3 high 
r school aged severely handicapped students in 

V regards, to proi/isl<^ of community-referenced and 

based training at each level; 

2* suggestions for the relocation of existing 
school resources to meet comTnunlty-based 
training needs; 

3, strategies for identification and development of 
community sites in which training might occuri 

4 • strategies for developing peer-tutoAng or 
volunteer programs to provide add itional 
resources for model Implementation! 

S. strategies for facilitating community- members 
socially interacting with the handicapped; 

strategies for institutional iaing 

community -based training as a part of the school 




curriculuror ^ ^ 

7* Strategies to enhance support for the project 
throughout the commu^ty. 

The specific activities performed by the ta^k force will# of 
course* ^depend upon specific circumstance and the administrative 
process within each school system. Should a task force model be 
considered^ Section 2.1 of this manual provides a «ore in-depth 
explanation o^ the task force pr-e^ess. 



3,3.3 Social Interaction Training in the Community 

There are two major concerns which should be addressed when 
training social interaction skills in community settings. The 
first concern is the training of nonhandicapped persons to 
socially interact with severely handicapped students. Second, 
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severely handicapped students «ust be trained to Interact 
appropriately with nonhandicapped community ntembers. 

3.3.3.1 Training Nonhandicapped Persons to interact with 

Severely flandicapped students . There are no prerequisite social 
skills for integrating even the most severely handicapped 
individuals Into the community. If we assumed that social skills 
such as engaging in conversations were necessary skills for 
community Integration, some severely handicapped students would 
never be ready* Indeed, some inf^ividuals are ^o severely 
handicapped that even rudimentary social skills such as making eye 
contact and smiling in response to pleasurable events may take 
years to learn. For this reason^ it is essential that a port ion 
of social skills training be devoted to the training 
nonhandicapped persons to interact with severely handicapped 
persons. 

The simpllst «nd least structured method to teach 
nonhandicapped persons to accept and^ injteract with severely 
handicapped students is educatbrs modeling appropriate ways of 
interacting with handicapped student^ while in community 
settings. I^hen educators treat severely handicapped students with 
respect and dignity * community members ob^r vlng the interaction 
will tend to treat severely handicapped students in the same 
manner. Two simple guidelines for training in the community aret 

I. limit the number of severely handicapped 
students taken to a community training site to 
one or two students at a time* Entering the 
community with large groups of handicapped . 
students tends to draw undue attention to the 
group. One goal Is for community members to 
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look upon handicapped students individuals 
0 ' and not simply as nenbe ts ot the severely 
handicapped class* 
* 

2t If conununlty members seem concerned ot ask 
questions f Introduce yourse^lf and ■ tlie 
htindlcapped students. Explain what you arc 
doing # answer any >^ questions. Be sure not to 
talk about or around the student (s) . Try to 
Involve the student(s) In the conversation ds 
much as possible. 

Along with modeling appropr late social Interactions with 
severely handicapped students while In community settings^ the 
development of a tra Iner advocate model can be very effective . 
Trainer advocates are educators ^o Inform people In the community 
about the community-based training program and provide them with 
Information on how to interact with severely handicapped 
Individuals. Trainer advocates might develop news releases tot 
the local newspaper or radio stations , meet with civic # church and 
other community groups or simply meet with people at the community 
training sites on an Individual basis to explain the models 
solicit community support* or answer questions that »lght arise. 
Maintaining good public relations and providing Information to 
nonhandlcapped persons Is critical to the success ot any community 
Integration program for severely handicapped students. 

3.3.3,2 Training Severely Handicapped Students on Social 

Interaction Skills , when teaching a/severely handicapped student 
SQplal skills In community settings^ the specific social skills 
taught should be directly related to the community-based IBP 
objectives Identified Cor that student. ^ot enamplet if a 
community training need Is identified for teaching a student to 
order and eat lunch in a Cast food restaurant* the social skills 
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Involved In ordering and eating In that restaurant should be 
taught concurrently with the skill training program. 

As mentioned In previous r^^ctions of this manual^ an 
ecological analysis approach can be extremely useful In 
determining what skills are necessary to complete a given task In 
a community setting* 

Once the decision Is made at the lEP meeting to teach 
particular student to eat in a fagt food restaurant; the 
particular restaurant In which the training will occur Is 
selected. Nentt the generic ecological analysis is completed and 
broken down Into teaching/assessment steps taking Into account the 
particular restaurant and the particular student. Table 20 
provides an enample nf a generic ecological analysis and ^ list of 
potential program steps for eating in a fast-food restaurant. 

Once the list of program steps Is complete, the student Is 
taken to the restaurant to assess which steps the student can 
perform and which steps will need additional training. .During the 
assessment phase* any lack of social skills <e.g.# student does 
not make eye contact with counter person ^ student Ignores 
greetings of othec customers)* or the presence of maladaptive 
behavior (e.g.* student rocks back and forth while waiting in 
line) should he noted* ^ sample data sheet which inay be used 
during this assessment phase can be found in Table .10 (Section 
1.4.1.1) , 

Once the assessment of the student has been completed* the 
training program nust be developed and implemented* Table 21 
provides a sample data sheet for teaching a student to eat In a 
Cast food restaurant based ofi the Information provided by the 
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specific ecological asdoflsmont* * 

A« indtcat^^J In Table 21* ^ training step tS.o. "nakes eye 
contact") was adJed ' original list ot program etepa 

delineated In Table 20^ aiki the data sheet expanded to include 
a scoring system to reJElect changes In rocking behavior. It 
should be noted that the ^^t^ sheets presented In Tables ^0 and 21 
ate merely for Illustrative purposes. The data sheets developed 
for actual use in community settings should be individualized to 
meet f*ata collection and training needs, For Instance^ so»e 
teachers prefer to collect data on 3xS cards snd then trafisfer the 
data to a formal data sheet st a later time in order to be less 
conspicuous, Alsor depending upon the student snd tutor being 
tralnedr periodic probe dats wsy be mors appropriate than taking 
data on a continuous basis. 
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TABLE 20 

Gon ftr1_c_Eco1o<rlc a V jU^aly sl SL of_Fjst Food ItostJ urAnU 
**»l!iliifl-lla? 

■ * firry l»i 

itlitt tibTt *n* mt 



i« tht*r tbrwiflh *aub1e 4<n>n 



potential Prociram Steps 



'I. *I.I*W* Htt**T***_ 

10+ V*lt* Jiv rh*Ht« 

att> Jnrtt 



61 



TAOLf Zi 







IIhI it I ^r. ,1 f ^ I, . 




6) * 




TT ^ 






1, <"> Ittiln 










7 "In 




* e 




1 fUk*-* Gvi' rant art 


+ o 




ft- ?ult aid .tvay 


a* 






vv 




V^^ovr'A POn>y 








4 












f') - 




r^ti vftUrt my 







1 rtrhft ur LL>a 






laraLCi Itat 








w - 






' (rJ 




t?, It.tn^n up Crtflt 








© - 




14. CCLa AaPktn 






iO. run n^^ihln Oil Inn 






Jl fr^Mr*^ tfin<i : 


t:, - 






r.i - 






. r-) 






(T. - 




ICLurnC far 


. <r. 




futn en COat 


• G 






<'} ■ 






fS 


Totftl tl««- Aith. V> flCC^ 



6-2 



4.0 PARRHT INVOLVEMENT COHK>NBHT 



Ltintt<^<1 parental involvement ha^i bficn con^iflf^tod ^ major 
shortcoming in the f lold of severely handicapped education (Mill 
and Wehman, 1980) • Frequently* parents desire assistanc? In 
teaching their children to perform and maintain skills at home and 
in the community. Kanjf [larents remain unaware of what educational 
objectives and community services are functional and apprd>pr iate 
for their severely handicapped children- They may be unsure of 
what their child can and should learn in school and be unfamiliar 
with the best educational practices. Lack of information and 
support can make It difficult for parents to evaluate and adopt 
reasonable goals for their children's future. 

The parent involvement Component provides a method to 
increase and maintain social interactions between severely 
hhndlcapped students and nonhartdicap'^ed people by facilitating 
pa^ent?l>>.participation in educational services. To achieve this 
resiilti parents must receive the information and support needed to 
become advocates for and providers of community-based activities 
for 'their severely handicapped children. Parents are a key to the 
success of educational programs since their input and support are 
crucial in developing* implementing and maintaining all aspects <^f 
a quality service delivery system- 

A Parent involvement Component should have at least four 
goalst I) encouraging parental input into- the overall service 
delivery modelr 2) Increasing and maintaining input from parents 
regarding their child's . educational programi 3) increasing and 
maifitaining contact between parents and teachersr and 4) providing 
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Infotmatton and support to patens. Deecttptlons of how each of 
the four goai!^ cAn be aadteaaod ^te ptovidea in the following 
sections* ' 
tt ts Important to note 'that severely handicapped students 
who attend public schools usually live In a variety of settings, 
Including natural hontes^ foster homes^ group howe^f nursing hontes 
and staffed apartntents. Efforts must b« made to include all 
primary care givers in all activities of the parent Involvement 
Component, Throughotit this manlial^ the word "parent" refers to 
all primary caregivers. 

4.1 Encouraging Parental Input Into the Service Delivery Model 

Parental Input regarding curriculum and educational services 
should be encouraged te> insure that the needs of parents and their 
children are addressed* One means of securing parental Input Is 
through the development of task forces. A task force of parents, 
teachers and administrators can be formed provide inpitt 

regarding the curriculum and the overall service delivery model. 
This task force should have Input at various points in the model's 
conceptualization, implementation and evaluation. 

Aitother task force, composed primarily of parents of the 
severely handicapped students^ should ^ organized to provide 
di rect input into the Parent Involvement Component. A pr Imary 
task for this' group should be to devise and review parent 
Involvement strategies (e,g** the parent inventoryr the survej^of 
parent information and sufi^rt needSr various parent/teacher 
communication systems) , parents should actively participate In 
asl^g the strategies^ and providing valuable feedback on their 
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format, usefulness ^ clar Ity and completeness. Based on this 
feedback, tll^ strategies should be revised. The (ask force should* 
suggest methods for developing close working relationships among 
parents, teachers and administrators In meeting the educational 
needs of severely handicapped learners. 

4.2 soliciting Parental Input Into Educational Programs 

One strategy for soliciting parental input Into their child*s 
educational pro^raia la through the use of the parent Interview 
format, parent ' Interviews should be initiated ^ teacher and 
.conducted annually prior to the development of the student's lEP* 
Aspects Of the program which should be addressed at the parent 
Interview Include at least the followlngt 

a, parents* perceptions of their child *9 
educational needs; 

b, the types of activities In which their child 
participates at home and In the community! 

c, the extent to'whlch their child participates in 
the above activities independently: ^ 

d* what home and community activities the parents 
would like their child ^ to perform more 
Independently^ 

e, parents* perceptions of their child's future?. 

f, parental preferences for a system for' ' 
maintaining on-going contact with the teacher ! 
and 

g, parents* Information and support needs as 
related to advocating and car ing for their 
child. 
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tt^ is tecommGnaGd that thcfs^ tntet^/ icwn bo cat Awfully 
flttoctut^d to cnnu tA^ thnt all pn^t t tnA^nt .itn^an at^r Mnryufir,t>t\t itnA 
that thfr informat Inn nhta tncfl In tA^cottlnJ fnr Eotiito u'-o in u:P 
cJovolopmont, The parent tn^/entoty waa the tool which was 
dc^/cloped to ptovlde thld otganlzatton. The Patent In^/nntoty ig 
d iscosncd further in . Soct ton l»2,l of this manual* ^ r..implo 
completed patent tnventoty t genet al ^ptocedutea fot c^snducttng a 
patent tntetvtewt and detailed Insttuctlone fot completing ft 
patent in^/entot^ ai^e ptesented In Appendix A. 

4-3 Maintaining Contact Between Pacenta and Teachets 

A patent/teachet communication aystem can be developed duting 
the Intetvlew in which the patent inventory is completed. At thia 
time* the teachet can discuss the need fot matntaining ongoing 
contact with the patents. As the patents identify goals^ 
Objectives and activities fot thelt child to leatn at home and in 
the coranunityf the teachet can tequest thelt assistance l^n 
ptofflotlng genetali nation and maintenance of the skills. It Is 
impetative fot teachets to* do thelt beat to facilitate patental 
Involvement. A tactful^ unthteatening^ open and flexible apptoach 
to ptesenting methods fot involvement ma/^ be most successful. 

* Sevetal methods have been used by parents and teachets to 
maintain ongoing contact. Desctlptions of vatious methods will be 
ptovided in this section along with suggestions fot detetmining 
the types of information to be communicated. 

One method patents and teachets have used to shate vat lous 
Infotmatlon is a I09 book system. Small notebooks can be sent 
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back Af^d. fotth between home and school to ti^lay impottant 
InTntm^'^tlon, The patents and tt^.ichct decl<1e nn tho^^ types of 
infotmatinn they would like to cotmnan lea t^' vtnJ thn ftcqiJcncy with 
which the notebooks will be s^nt. The infotmatlon shatcd nay be 
either genetal ot specific making this system vety flexible. Fot 
example t some teachets use log books to communicate both daily 
messages and anecdotes to the patents^ sending the book home with 
.the student. The paten ts^ in tu tn# tetutn the book answer ing 
teachet Inquit ies and adding messages, anecdotes and questions^ 
Some teachets find the log book very useful in facilitating 
dial09ue with the students ' tegatding home arid community social 
integtation Activities. Patents and teachers who use the log book 
system typ Ically exchange the notebooks on either a dally ot 
weekly basis. 

Infotmal telephone contacts coraptlse anothet strategy fot 
maintaining ongoing communication between patents and teaChets^ 
tn most casesf phone calls ate made by eithet patty as the need 
atises^ Most patents and teachets appteciate having the option to 
call each othet when ptoblemia'Ot questions atise. This system Is 
not as convenient when extended telephone convetsations about a 
student at€ neceasaty. Fot these contacts t the teachet and 
patents tcould set aside one evening a week as "phone night" to 
discuss the student* s needs by telephone. in this way, no one 
would be Inconvenienced by unscheduled calls of long dutation. 

Some teachets elect to send petiodic newslettets to patents 
to infotm them of genetal classtoom events. The newslettet should 
not contain specific infotmatlon about individual students t but 
should ptovide patents wi th news about the teachet # othet staff 
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pcmbtttft, and general claastoom anj school actlvltlcfi. 

Patents may ba invited to visit the claaaroom so that they 

may observe their child. These school visits ntay be frequent ^nd 

unscheduled if the teacher 1» flexible and supportive* if the 

parcrw. wouli] like to confer with the teacher t however, school 

visits ^should be carefully scheduled and task-oriented* 

The last method of maintaining ongoing contact discussed in 

it 

this section ts the Report Card System. This strategy is a very 
structured tnethod for sharing specific information regarding 
instructional activities and social interaction activities which 
parents are monitoring at home. Nrents who choose to use this 
system must be comraLteed to providing instructional ^tivities at 
home and in the community and monitoring their child*s 
per formances. £>ue to the amount of commi tment involved t this 
method may not be acceptable to many parents. 

Thfr purpose of the report card system ts twofold. Firsts it 
can be a highly effective means of promoting the maintenance of 
skills taught in school and their generalisation - to home and 
community settings. Seconds it can be used to monitor the 
frequency ^nd perceived quality of ' social interactions and 
integration opportunities at home and In the coroMunity. The 
system developed and implemented in the Burlington schools will be 
described i^ detail, including sample formats for i implementation. 

Two separate reports cards have been, developed by the 
B^oiington model* The tZP Repor t Card is used by parents to 
record the student's performance on selected tEP activities that 
they are providing at home < The Social Interaction Report Card 
provides the parents with a method for describing interactions 
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between their handicapped child and nonhandicapped individuals. 
Although any format for the report cards can be uscdt only two 
will be presented here* Table Z2* presents examples of completed 
IBP iind Social Interaction Report Cards utilising the first 
format. The second format is shown for each type of report card 
in Table 23. The second format requires legs wr Iting by the 
parents and generally takes less time to complete. It also 
invites parents to ask for assistance In providing home activities 
if desired. 

The completed report cards are sent to the teacher according 
tc/ a predetermined schedule, the teacher may center any pertinent 
data in the classroom records to indicate generalisation of the 
skills* ff this information is intended to be used by the t9acher 
to evaluate progress lEf objectives^ reliability measures 

should be taken per lodlcaliyx^ If generalisation of the skills 
does not appear to be occurring t the parents and teacher should 
communicate to discuss new strategies for promoting 
generalisation* 

Each parent/teacher communicationVsystem should be presented 
as on^ method which ma_y be used to maintaiA contact ^nd monitor 
the child's progress. Suggestions for itlternatlve methods should 
be solicited and considered^ allowing^ parents to decide upon a 
system that is comfortable for mem* Some parents nlay be 
interested in learning to implement al training program and collect 
data as done In school. Others may vt^a^_Jto monitor their child's 
performance in a simpler way. still others may be unable to 
provide Instructional activities performances on a regular basis. 
Parents should be encouraged to do as much ss they are able to do 



69 



TAOLE 22 

Gui delines for Cw i pletin^ JEP ^n<t So^Ul tntomt ^o n Report Ca rds 
CmdeHnes for Conip1et<ng the lEP ft^ort Card 



itttt ttl»t t^^tn U ilf tsJtCCif* It-t * IHM-Mhtpt*- 



Th« hrlAt tlt0vl4 fClU thi llirftr t*Kl«Cf« t^t 







ptMni4^1l(b or PiiotiiK* ttttlHihrAtlw 










Ittp on iMh »ii«)|'tll ^^nt* UUOtndtnXU 
i priUt4 h«r^ If Utt 4ld (ht ftttp lit< 

V not 4t til ^iV*iA t WOndl^ 










ftw »i tbn* 


Hfftt4 phytic »1 






Tl*t-I4l)i^ 


n tttlvul M*Cft dwrlflf tht ity t 

dfte4^iiiktv4 vhfrt hiAdt ind trf^l 
tl*** It >tl. 




tt thi hour mif 



b. Guidelines for Completing a SQC<a1 tnteract<on Report Card 



Lut f>4-^, rfl^ciDitnip to Ttintr* t^t'ttut wtitlhtr 
Cflltfnt ^; wmj 



Terrific* QObd* 



OAt( 




UH«T 


ttfM 








(4Ppt4 


VtiiC to P)4r9rMn4 




Up** 


eolitty tt*f P»r tnd Uhr4 1' "r C0ul4 
XIA 19 flar «n th« tHi'tt 






Mirvd 1 tir4 |tat 


\ tw 




1^* * IllUt ftOfri 4Jillt, hit 
Ifltd h'fd to tit^h tht It. 
frit rlthtr ifU ttti 1 1 vt n 




Jpin C- tpf^ 
f.-MMt »ot CAutlrt- 
riv* Mil 4Hr 




1^ Sour 




Th»r 4t»t4 If R. c«il4 Hi Iu4 
* *rtt% tlwl. 




6A 

TABLE 23 

Sample lEP and Soclol Interactfon Report C ards 
a. l EP fieport Card 
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b* Social lnteract<on Report Card 



A<^tl»<lt1«t 
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consistently over an extended period of tine. 

Whichever sytttema ^re adopted, the parents and teacher should 
agree upon the types of infornation they will communicate, along 
with the schedule and procedures for exchanging the information. 
The schedule may be daily^ weekly or biweekly^ and should be based 
on the convenience and need of all parties involved. The method of 
exchanging information shoult^ aido be Agreed upon* For ixample^ 
if I09 books Or report cards are selected, they could be carried 
back and forth by the students mailed, or delivered by the parent* 

tf the report cacd system is selected t further arrangements 
can be made at the IGP meeting* After the goals and objectives 
are agreed upont the teacher and parents may select a comfortable 
number of activities to be provided by the parents ^t home. 
Againt parents should be encouraged to only monitor the number of 
activities with which they feel comfortable. A schedule and 
procedures for exchanging the completed report cards should be 
agreed upon^ as described above. The teacher should then^ explain 
exactly hoi^ the parents are to complete both report cards and 
should go through some examples with them. The parents should be 
provided with a sufficient quantity of both report cards^ along 
with written directions for the completion of each card, tdeallyt 
they should be placed in a notebook. 

Additional contacts may be initiated as needed by the parents 
or teacher for clarifying procedures and/or suggesting alternative 
methods for reporting student performances. These contacts may 
include phone calls^ periodic visits and/or written 
communications. 

\ 
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4,4 Providing Information and SuPP^rt to Parents * 

h survey of parent information and support needs should be 
designed to identify current needs of parents In relation to their 
severely handicapped childt and to provide a basis for meeting 
those needs. The surveys can be distr tbuted to Parents and 
completed dur ing the parent interview* Refer to Table 24 for a 
sample of a completed survey. For questions t through X, the 
parents can be asked to place a check mark in the column 
indicating the Immediacy of specific needs. Question XI ^an 
assist in identifying the strategies jwhitSh would best help to meet 
the priority needs of the parents. 

Once the survey is completed, the teacher should make 
arrangements for providing the services to the parents by 
scheduling training sessions^ notifying support staffs and/or 
providing the parents with information regarding other agencies 
that >aay be contacted (e.g.^ Associations for Retarded .Citlienst 
United Cerebral Palsy # public service agencies t and medical 
service agencies). The parents and teacher nay want to update the 
survey periodically to note those needs which have been met and to 
identify current priorities. ^ 

Through the surveys, parents often express a desire to 
communicate with other parents of severely handicapped children on 
a regular basis. Parent support groups can be formed to meet this 
need. Groups of parents can meet informally to receive support 
and advice from each other* By providing each other with supports 
information and resources t and by collaborating on methods for 
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carryin9 oot social lnt«9ratlon 4nd cowKunity 9oal3f 8uc>^ 9roup3 
can become inte9rai parts of the service delivery model. 
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TABLE 24 

Survey of Parent Infonnation and Support Needs 



2t PhjalCAl h«ndU«p« 

]• Th* conc«pc of nonMllitclOQ 

5* lov CO CMcht 

• • comaunlc«cloa •kOJia 

b. Aaf-CAC* •kills 

c. 4a««acU UvlDi skill* 

d. MX cducAClon 

• • cosinualCj llvlai okllU 
t tt TO««Cion4l •klll« 

I* t*ctMCloii/Ul«uc« skill* 
b, OntCK \ 



6* KaQ4gtn| tvtilj sct«s« 

7* A#«lscin| IQ ch« d*v«lopo«QC 
of • fuQCtloiiol I£? 

$. Uov CO d««l wlcb syttOBJ co 
obcola n««d«d ««rtte«« 

9. 7oc«clon«l pUmilng for 
sovttolj hjadlcapood 
ijQdlvldutls 

10* F^cuc* pUmilnf for ch« 
••votoly h«ndU«pp«d* 

II, HodUol eoncotns 

la, omn 



la 

as 



X 
X 



A < 



X 
X 
X 
X 
X 
X 



a 

u 



tl* tiifofnsclon on Cpmunlcy Sortie** 
Avolloblo CO S*v*C*lr HMdU*pp«d 
Iadlvldu*ls such **i 

It 9oclol totvUo oitacloo (OVl« 
DCf. HOQCol K**lcti) 

2t Tc*n*poccocion 

3, Touch itoup* (fcoucs, 4-4t filub) 

4, P*c*nc oc|*nt>*cloo* 

J, OTHER , 



111, lofonMclon on CducAClonjl Oppocctiol* 
Cl**/S*tvU*s 

I, £j**oCl*l **cl7 •duc*clo« pco|tui* 

2* Pco|t*a» **tvlo| *«v*t*l7 hiadl* 
i:*pp*d 

3, 9u«n*t *da«*clo« pco|t«mi 

4, ObnclDtiini *duc*Cloa *fc*c *|* 21 
J, ip**ch *nd l*n|us|* ch*c*p7 

6, Oecup*Clonsl ch*t*P7 

7t fhr*ic*l ch*t*p7 

$t AdspcU* ph7*U*l oducAcloa 

^ 9, Ad*pc*d *e^cic* 

10* Tt*nslcloii pcocoduco* co ond 

froa *p*eUl •duc*clon clooooo 

n, 7o«ocloii*l pcopotocloQ pcoitui* 

12, omn 



Vft In^nMClon cotscdln| pooc->«choal 
oppoctunl clo*/sort£eoo 

I, Covpoddvo *aploT«*QC 

2t Sh*lc*t«d «aplof«*QC 

5up«rtl**d •■ployMOC 

4, |«»**Cloii/l*Uyc* ^C9ft*ii» 
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Table 24 Icontinued) 



^ f , iDforwcCoQ ragftrding ltMldaact«t 
Oppoccunlclav/Sarvlcaa 

1* ICr/HR 
I 

n, Aeea«albllltr DfoTMTlm 

fit, iDtonutloQ tagfttdlng M«dlcftl Sarvlcat 
tot laVactlf K«idlCftpp«d Nt»oiU 

5. Adapt Iva aqulpttAir 

i, onint 



nil. Utal GuU«nca 

tX, lofortMClon on PftfCrioloflcal 

I, foe ftavacalf hfttkdUftppad panona 

1* fflC pftCtnea of aavacaly handkappad 
pattot^a 

* for flbllnta of ««varalr bandUsppad 
pataooa 

• • OTKCR 



X, Suppoce Ka«da ; 

1, Kedleal «ervUaa 

1. FaychoUtUal Coucuiallnt 

Raaplca c<ra 

Latal tuldaoca 
5. AdvOCaCr 

Oaa vmt'Miit 
7, OTUI _ 



1, On thi cjiart belOM, Tilt the top 5 ntc^l thtt yoa Muld Jnoit Ukt to tddrtit 
this yeir, 

2. OC the three itr^teqlei listed be1«}w, which wQuld be'the nv)it aoProprUte for 
meeting each need? PTace thtt correiPondlog letter next to e^ch need 1o 

e. Teacher Provldsl training en specific. needs. 

b. Support itaff provide technlcel essistence end treloing, 

e. Rtferrel to other egencles utiog the coflvmmlty resource. guide. ^ 

5'; lo coluitn 3, briefly describe the services to bt provided or which ! 
egencles wtll bo contected, . 



K Him 


STRATEGICS 


3, CCPHEnTS 


1, How to mandge 
destructive 
behaviors 

2. Respite Cert 

5* InfOnnatlon regard- 
ing tharapeutic 
services - adaptive 
t^ulpment et hone 


C 


Teacher will trein percfit 
In intplefltentetlon of 
behavior manaoement prborea* 
Reoort Cerd SvstemwIU bt 
used to rtDOrt data* 
probleffls* etc. 

Patents refecrtd to Coi^ 
mMty ttenul Health 

Agency. 

OT eod PT w\U pmlde 
consultation In selecting 
and ordering ediptlvt 
devices. 
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ArPtNO[J( /T 

Sawple Complete d 
Parent Invcntorj^ 



SECTION li General Procetfurcs for ConduCtfng a Parent Intervie w 



APPENDLX A 
Sarri^e Completed Pargnt 
Inventory ' * 



1. Carefully review previous records, curriculum guidelines and 
the coinmunity resource guide to Identify important *reas to 
discuss with parents* 

Z. ConttkCt parents by phone allOMlng sufficient time for them 
to schedule a nteeting «t their convenience^ Explain that 
the purpose of the visit is to discuss wKh the«t pr\or to the 
development of next year's IEP» their perceptions of their 
soTi/daughter*s educational needs at home and in the co«- 
•unity. Schedule a 1-Z hour meeting*, preferably with both 
parents . 

3. Review the questions contained. In the Parent Inventory 
Prior to meeting with the parents so that you *re familiar 
with the kinds of information you want to obtain. ^ 
Rephrase the questicnis during your visit with the parents^^ 
using word^ that^you feel most comfortable with and that 

you feeP^Arents will understand. 

4, Prior to starting the 1nterview» Inforw Parents that you 
h would like t6 make a written record of the conversation. 

Attempt to record A11 o^your discussion^ regardless of 
whether It fits Into the categories Provided. It tiay 
be necessary to sp^rld some tine after your visit to add 
further comnents and concerns reiulting from your-dis- . 
Cussion with t>ie parents, ' ^ \^ 
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SECnON 2: InAtrujjjjJj^s for Comjil etint) a Parent Inventory 



it ts essenliol thdl the Iniervie^r be compleiely famlMar wUh tho 
instructions provided below to avoid confusion during the interview 
and to ensure th^t all necessary informtitlon is collected. TeacKers 
should be dble to Provide explanations and examples for e^h question 
on the inventory to ensure that parents fully understand them. 



gUESTEONS lA. (I A. IV A. and (V C ; 

For every setting or activity listed* one of the first four 
columns should be marked to Indicate the sttJdent*s current 
level of participation. Tbe last column may be marked for 
as ^any settintjs or activities as the parents desire. 

Participates tndependently ; 

' Student partlcipfates with no assistance or supervison. 

^ - Student uses facU ity alone a1 though sbe/he may be 
transported by adult. Student initiates home living 
activities without need for reminders or Prompts (e.g,t 
student participates In all aspects of attending the 
movie independently, even though parent may provide 
transportation! Phone rings ard the student answers 
it without being told to do so; the student brushes 
his/her teeth after meals i|1thout being told). 

Participates wUh Supervision : 

Although the student requires no assistance to actually 
Perform the activity, supervision Is necessary to ensure 
safety or monitor social behaviorSn 

Participates with Assistance : ' 

The studentvequires some tevel of assistance in order 
to effectively Participate, No distinction is made . 
between levels of assistance, such as verbal cues/ 
reminders, gestured or physical assistarfte, 

OOcs Not Partic1_^te : ^ * - 

The student has had no opportunity to participate in 
the environment or activity because a) it ts not 
age^appropriate; b) it is not available to the student; 
or c) the Parents do not wish to have tbeir child 
involved. 




Section 2 (continued) 



wou ld Like. To Address ; 

Indicates that the parents/guardians would like their ^ 
cbild to learn to participate In the setting or activity 
more Independently. This column may be marked for any 
activity or setting in which tbe student does not 
participate independently. 

N OTE : Some parents have found the column headings 
objectionable. Alternatives which have 
been suggested include; DOES ALONE > NEEDS 
R EMINDE RS, NEEDS HELP . .OOgj NOT bO aHTTROULD 
BEliODRESSEO IN SCHOOL. 



QUESTION 1 B : 

This 'question may be asked of parents of middle or high school 
students to determine whether they are considering alternative 
living arrangements for their child upon leaving publl^ scht>ol. 
Teachers 'Should use discretion and tact when addressing this Issue 
as some parents may fee'l uncomfortable discussing It, 



QUESTION I C : 

Using the information from Qyestions I A S B, select the four 
home-living activities that fine Parents/guardians would most like 
their Child to learn to use during the following school year. 
Prioritize and list these next to la, Za* 3a^ and 4a. 

For each activity listed, ask the parents what specific activities 
and skills they feel the child m%\ learn In order to participate 
in each activity more Independently. List these In the space 
Provided next* to lb. Zb, 3b, and 4b . 



QUESTION II E : 

Scan Questions II A^D and note M4i1ch coomunity activities the 
parents would like to address. 'As fn Question ( select the. 
four activities that the parents feel are most ifliportant for their 
child. Prioritize and list these next*^ la, Za, 3a, and 4a, 

For each activity listed, ask the parents what specific things 
they f^l the child must learn In order to participate more 
independently. List these In the space provided nent to lb, 
2b, 3b, and 4b, 



QUESTIONS III a-f ; 

These Questions refer to the student's vocational Preparation. 
Try to help Parents answer all questions* even if their child Is 
a younger learner. This (My encourage them to begin thinking about 
vocational considerations for their child. 



/ 
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Section 2 (continued) 



quESTlOtI VI A ; 

Review with parents their answers to Questions I C. M J I J . IV B. 
and IV D, Assist them In selecting the highest priority a<;tiv»tics 
to be addressed In the upcoming school year. 



QUESTIONS VII A S B : 

Teachers should introduce this section of the parent inventory by 
discussing the importance of ongoing coimtuiiicdtion between the 
parents and teacher- Teachers must be familiar with the ntethods 
offered as options In Oucstion A so that they can describe each 
to parents- It may also be desireable to consider additional 
options or variations of the ones listed. Refer to Section 3-3 
in this manual for information regarding Parent- teacher communication 
systems- 
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SECTION 3; Parent Inventory 



Studt'ht; John P. 



Pction Intetvirvod: ^Ary_ &_Robert 

Relationship to Student: Kother A Father 



Intcrvlcvcr: 



EducatJort Placoitient; TKR 1 1 1 



I- HOME^LIVINC ACTIVITIES 

A, Here ^omc spgclflc hu^ living activities' Please Indicate at what level your 
fton/dautihtct ^pattic LpjtGB and if you feel any of these activities should be 
addressed in school* 



1, Toiletins 

2, E:atlng 

Dressing 

4, Crooming (e,g,i vashlngi bathlnEi btushlnft 
teech* halCcare 

Clothing selection 

CloCtiing care ^ 

7, Food and Meal Preparation 

B. CJeaning and Maintaining areas of the house, 

9' Clean-up after meals , 

ID, Turns lights on/off 

11, OPens/closes <^oors,,,^, 

12, Travels from room to roon 

13, Answers door 

14, Uses telephone 

tS, C^res for pets 

tfr, C«res for plants in house/gatden 

17, OTHERS 







>- 

« u 
u c 
<* *» 

^ c 

It V 


S c 
u o 

3^1 

b 3 Q. 

0* to 


V 

« JJ 

4 HP* 
< 


d 

o 


^ iA 

^ 14 

-3 ^ 
O O 












1 










? 


1 










X 












X 




X 






X 




X 








1 


1 








1 


1 






X 




X 






X 




1 


1 










X 










X 










1 














1 












X 


V 








1 
















1 









(Pot older leatncra). Your son/daughter will most likely be leaving p^iic 
school wicUln the next years. Have you consldeted livlnR options for 

yout child othet tlian yojjir^one? If yes, i^hst J^^G they? 

Moulti like to see him \n J group hmne situation dose by. Would 

consider staffed apartment also. Can stay Jt home If he has a jot 

Placement dar1n9 the daV, 



List in order of inportance the four home livinfi activities that you vould Most 
like yout son/daughtet to learn. 

Under each activity^ describe vhat you feel your son/daughter needs to learn 
that would enhance more independent or efficient participation. 



1 a. Grooming 



b, ^rushing teeth 



combing hair 



maintain neat* clean appearance 



2 A, HouselteeP1n9 
b, cleaning 



vacuum tn9 



3 a, rtpal Preparation 
using r&ciog^ 



using appliances 



* a. Clothing Car^ 
b' do laundry 



select clothes to wear that watch 



hand<4 fpid clothes neatly so they don't get »<r1nfcTed 
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Section 3 (continued) 



ill . VUCAl tlXNAL 

A. Uhtft concerns do you have* If cnjri reRAidtng your «on/(iAu£|ttc r's fgiurc voCJitlonAl 
■ ■ We don't know w*iat his optfons are, need iWe Information abPitl how to 

Prepare U\m for worit ^ 

b. upon sriduatioo from public *ctioat» In vhAt types of work or activity *eCCing« would 
you Ilk* to ■« hl«/het p»rtltlp.tlns? part-tlme Supervised work of some sart, 

hopefully leading to h r^al Job ^ 



(F^r oldftC U*ra*C* only) Uh^t *te your preference* for youC son/daustiCeC*e oceupaCiOaf 
Are CtieCe any acclvltles from pasC voCAClonsl piogrem* or vork training eKperleaqea 
that jrou feel ahould ba Included In youC •om/daugtiter'a achool prograaT 

ftestjur4nt worfct gas station wrk^ laundry- work, carpenter's helper. 

Uould like to see him gain ej<Per1ence In several of these^areas so he 

could decide what he likes best. 

Are there «ny occupations In vhlch you objecc CO your >on/daughtaT paTClclpAClngf 

fctorklnq. IjLft-bar 



E. Are CheCe any Jobs In which youC aon/daughC«t Is p«CClcutstly InCeTesCed. elcher aC 
ho«* or In ch« co™nicyT seems tO Hke oas station y^ork^pi^lno oa. fdoe. U at 

tincle-s stat ion). Dishwashing. huK^itta tables In a restaurant 

^- Ara theCe any Jobs which ar« psTtlculaTly avar^ve or unpU«9«nc Co hlio/harT 

Janitorial work nmy prOve ungJeasant. he haMS to clean 
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mxKKA^to^t/^E[:;uA^ 



Ue would first tike to know how jrour (ton/daughter uiiunlly spends his/her leisure clme. 
Plejse Indicate which activities she/he does at hotne ^nd cn wlXdt extent iche/he 
p^rttcipaces. ' ^ 



1. Play outdoor saiaes (frlsbeei dscts» ate) 

2. EkcccIss (j&ftftlng, biking, ecc.) n - * . 

3. Play cscds ? J^TP!*.^!"^^ 

Pisy bosrd sao*s 

5. Watch TV 

(. Listen CO csdlo. records, cspes 

Do cCafcs 

a. Way ffttslcal insCCumenc _ 

9. Sew 

10. ColleqC Uen (stamps, colns» rocksi eCC.) . . . ^ 

11. Read nagailnes^ books, nsvspsPsTS l<K}k% 4t .theQ . 

12. Use personal coopuCeC 

13. Play hone video ganas ^ 

Do gaTdenlng , 

15. OChars ^ 



^^at leisure activities would you like your son/daughCeT to learn to do at hone? 
^ leamedjto Plav fnmftul^er paowx, ^ unuld cnntt^ai^ nurehaslno ftna 



<J u 
U C 

d V 

M n 

V V 

^ a, 
« e 


V e 

♦J t 

2 

£ S" 

fi* VI 


u 
e 

V S 

if " 

^ H 
^< 


V 

u 

t o ^ 

«» 4^ 

<J 

D <« 
Q ^ 


D » 

^ H 








X 










X 




X 








« 


X 










X 










X 














X 












X 










X 










X 




X 
















X 


X 








X 






i 


X 




















1 


1 1 


1 



AlSQi would Hke to see hlit ^et Invotv^^ri In ^wnp ihtai^ tU^ arfiytfle^i, ^nch as. 
jogging or bike rldlno. 
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Section 3 (continued) 



A. H^Tf .TIC ^o^I^., common JUlwlcU'S In which people Ci^tt'iE'^ tn ch*' ct>nmiunlty, fliMfiV 
InJlcace wh»c level youc son/d^uf-hcec p{icclc:l|>aces each one nnd it yw fcei 
any should be addressed ii^ school. 



2, 
3, 
4, 
5, 
6, 
7, 

a, 

10, 
IK 
12. 

16, 

n. 
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VisiCA hoK of n«ighboir, cel^tive oc fclei^d 
Goes grocecy Chopping ,^ ,,,,,,, , , , 
Goes Co Ubcary 

Goes to shopping mill ,,,,,,,,,,, 
Coea CO church 
Uses a bank . 

CoeA CO doccor^dcnClsC office 



Uses ConununiCy S?c^flces (e*g*t healch clinics* 

pienCai healch «ecvlces) , 

Eats 3C rGscaucanc*!^ ,,,,,,, , , , * . 



Uses rublic bathroom 
Buyvouti clothes ^ * 
Buys pecSonaL itctn^ , 
Ur,c:) Chr pout offli'|tf\^ 
Uses Che Uundron^?^, 



Uses * pay phone , , , , , 
Coes to bacbec/beauty shop 
Ochers 
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Itoxj dors youC child R«t ACound hcxncT 



In cI»o nei£l^boch(H>d? _WaUs with supgrvWIofii d^^^-JMlLccQs ^streets safeTyi knOws 

wjy to cocner store and friend BHl's house, > 

In ch« coiiwounlcy? tiJUs with supervision^ does not knoH h<s way around town, does 
not cross streets safely. ^ 

Would you like hWher co «cqo^r« tDort Independent mobility AklllA? YCS 

» ) 



Uhac specific cbobllicy Ak^llA do you think Ahould be «ddress«dT Crossing Streets^ 



a. Of the pcevioualy deaccibed coattaunlty acttvlcieS^ Use In order of InpoctAnctt the 
four thac you would idosc like ]rouc aonydaughcer co leacn to do, 

b, Undec each accWlcy* describe whac you chink your sanydauShctr ne«ds to l«4tD In 
order ct* pAcclcipace w>re independenc Ly oc efflcltncLy, 

1 <"fn*t< ^tmtn 

b , needs to tudgg^diittAfipjts nf iw^y j nj j ar*:, attend tO traffic slQnalS 



2 _C»9, jrocery_shop(>lrtg ^ 

b, bo dblo to buy a few Items at comer store 

use^onej^to make purchase 

^ftcatfi" Items, using a shoPPI^ng list 

3 a. Buy Own clothes 

b, needs money skills 

does not know sires, how to try clothes on 



*>' ord<>r froBt (neou, taU to waiter or waitress 

jJ ay for purchase 

impcove eating behaviors 
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Section 3 (continued) 



C. rie.ise Indicate wlilcU of tUc Jolloulnit coninunttr IrL^iin 
Aon doc4 and to uhut extent slie/hc pniclclpAtc». 



1. 
2. 

^. 
5. 
6. 
7. 

a. 

10. 
II. 
12. 

n. 
u. 

IS. 



Co«s to hom of nelghbOt. ftlcnd. telAtlvea . • - 

U9« public llbt«r7 . . 

Att^ful Bovles. pl*V»i concerts 

Coea bovllng 

Cojet to public be*di/»wlBilng pool 

Co«s to th« pack 

UfCS'lTMCA OC otheC connunltV r«cC««tlOTml f«cllltli 

Coev skiing ^ 

Attends fjiallr vAc^ClOns oC Outlngs 

Goes akAtlng . . . . * 

Goes to ACcfdcs 

Attends pArtleSi dances, flOclAl events 

Attends Athlet Ic -events 

Uses exeCclfC fAclllCy 

0th ec« 
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Uhac lelsur* activities would Vou Hk« yo*JC son/daughtec ft:^ learn to do In the 



Vf . 10 lilt: iVTEHVIKWtK: 

Hpvlt'w ultti parents Uidsc c^^f I ronmrotii/nrc Ivl tt'^ wlilcli tUry lijive IJcnHfied a^ bclrii; 
no;st Ipipoiinnt for thilT cliild ti> boiuine Imtt^pt^iiilctit In. Cons I Jerlnt; the P^r^ot pref^ 
crcnccsi ttic nunii^r of cn^fl^onmcnts in uliKh sVllls cm ha .ippllcd* tbc practical 
realities of your proVldinr* instruction in tluit cdvi ronnjiMt/nc t ivit r t tlic chronologLcai 
agcappToprlatcncsfi t and the studcniN oppoTiunity to usc tlic environment/activities 
In question^ Ajtsist tlic j^icrits to ifclcct the Ulf.host priority hoinc or comnunity 
cnvL Toiiincnt.9 for further asj^csfipvont and Instruct Ion « * 

At I' could select one of all the hooic* living. eomnunltVt vocational , and ceereatlOn/ 
leisure dctlvltlet v<j have talked about at being nost important foc yovc sOn/daughteC 
to IcaCn to doi which onQ would you most like the school program to b^'ln working on? 

Crossing ^tra^t^ 

Second host inpoctantT Hoiisfrkeflainq and food preparation 



Third most impoctancT Vocational expcHences 1n tvP^s of Jobs mantion^d 



OthecsT Grocery shoPP1n9 



B. (Foc YoungcC LearoeCs) YouC child will oost likely be ''*^inf; fron my clast to 

THR IV class at Burlington High School- within the ne^t Wr^ 



I 

reacs. Can you suggest anr activities that might make the tcansltloo as «avy as 
possible for hlm/hcCf 

several visits to hjgh school so he eoold become faolTfar 
with School and teachftrS^ Keep infonned so wg can t^lk to him abo^^t It as 
much as Possible. 



coeuminltyT ^ ^^^^^ ^^^^ or with friPn^^. 00 to 
%#1th friends 



W ^1 



Section 3 (continued) 



ni. PARENT- IE ACJlEfl COmiNICAIION 



/ 



A. 4^1eds« indicate which methtxls of conrnunicating with the tcachf^r you would 
prefer to use and how often. 



1. log hook , H X 

2. tnformdl phone contact 

3. Phone call night; 

4. Net^letters 

5. Home Visits 

6. School Visits 

7. Parent Inventory. 

6. lEP Report Card* y.. 

^* social Inte9ratton Report C&rd. 

10. OTHER, 




HOU OFTEH 



Oatly 



Weekly 



Monthly 



OTHER 
Please specify 



as needed 



_once Jfearlj^ 



Please place a check mark ) before the kinds of information you wouTd like 
Xo receive froQ and share with the teacher. v 



/ 



JL I* 

X 3. 



Progress on fEP objectives ^ 

Social interactions mHu nonhand1cai>ped Peers 

Classroom behaviors 

Hedical information 

Input from support service providers (e.g.p Occupational Therapist^ 
Speech/ Language Therapist, Physical Therapist) 

Oaily classroom schedules and routines 

Special Projects * . . 

Community-based training programs 

Information about staff (teachers^1des> Peer tutors, etc.) 
Information about school 
Halnstreant programs 

Peer tutor and P^er buddy Programs ^ ■ 

OTHER (please sf^ecify) ' 
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APPEiyDIX B 
Transttion Planii£ng Process 



/ 
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APPBHOtX Bi Ttansttton Planning Process 



In this (ippohdiXf each component of the ttanfiitlon pltinnLng 
ptoCGSJi ts described in detail with r*?rtp'5ct to *;ijh^^r?i|ij'5nt 
classroom transitions as well as post-school trahsitions^ 
completed sample forms ate alfio included in th is jtection^ Ever/ 
effort should be made to coordinate transition and tEP processes 
to ensure a manageable* tlme-e.tf Iclent procedure- 

r 



Section I: When Student Enters Progtatn . ' It is recommended that 
«.the folowing ttansitlon-reXatl^d activities be conducted as part of 
the lEP process for each new student enter lr)g an educational 
program. 



a. Identify pofentiaX subsequent environments and 
service providers . Teacher s should' attempt to 
get at least JT general idea of where each 
' student »a/'T>^ going upon leaving thet r ^classes . 
In man/ school s/8 terns # classes tqf severe 1/ 
handicapped students progress from elementary 
through middle and Into high school so thab 
teachers at the lower . levels are awaire of 
.^^^^bsjgjSent pXacenents for their students. 

It is imperative %ti^t parents and teachers stTtt 
considering post-school residential and 
vocational placement options earl/ to Insure 
access to agencies which pcovide adult services 
aj)d potential employment opportunitiesv This'is 
partlcuXarl/ true in relation to thosei agencies 
wh ich have long waiting lists . In' addi ti-ont 
earX/ identif icatidn of potential post-school 
opportunities and services wilX facilitate the 
development of curr icuXat content that is 
. re levant to the student.^s preparation for adu It 
living In the communlt/* Teachers^ parents and 
sign If leant others should work together to 
identif/ post-schooX options and specif/ which 
options ate most relevant to the student's need^ 
and abilities. In or;ler to accomplish thi^ 
task, teachers and parents should surve/ the 
^ coiiununlt/ to find out what agencies and services 
are available. \ communlt/ resource guide ma/ 



{ 



GHint which pcoviJcs tAformat ion ccgacdlnQ the 
notnos of agoncies, locattons, services ^provided 
and' cf>nt.ict pocsons. Tho yellow pages from the 
phone book may alfjo pcovo holpCuL* 

Onci options are identified, service provide rs 
a«^soclated with each option should be cont<ictecl 
tot information togard'ing programs and services 
provided by the ag^r^cy, along with eligibility 
requirements. Agencies contacted <thould also be 
asked for inf ormoftion about other ^igenc Les, 
services and programs whichtmay also be relevant 
to the targeted student* Table 25 lllilstrates a 
format for Organising Information on each 
potential transition site. 

"\ - 

TflOLE 25 

/ ^ Potential Trda^itlon SU&s 



coil 



b. Contact Parents to Discuss and IdeittiCy 

Additional Potential Subsequent Environments * 
AS ment ioned previously In this volume^ it is 
recommended that teachers complete or update 
parent ^ inventories annually. Teachers - should 
attend parent, interviews prepared to exchange 
information regarding potential school or 
post-school placement options for the student i 
It is especially import apt . for teachers and 
parents of h igh school students to identi fy 
placement options which ar« both available 'and 
desirable. 
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yi^ i t Su b sequent Environment (s) and C o nd uc t 
E cological Analysis '^o Identify Reciuislte Skills 
a nd Behaviors^ The spending teacher should 
Initiate the transition procesa by making 
arrangements to visit the# potential 
placement(s) * At this point, the sending 
teacher should complete an ecological analysis 
of the ' subsequent setting According to the 
procedures descr Lbed in section 1*2.2 <?f this 
manual. An ocbloglcaX analysis need only be 
completed once for each setting even if several 
students are moving to the same placement. 
Per Iodic updates may be required, however, to 
reflect substantial changes In a specific 
setting. It Is suggested that ecological 
analyses be updated yearly by mak ing additions 
or deletions on the original form. 

Part It of the Generic Ecological Analysis 
Format identifies priority activities in which a 
student should participate to facilitate 
adaptation to A subsequent classroom. The 
sample genetic ecological analysis prefionted in 
Table 26 Illustrates the types of activities 
that ntay be addressed several years prior to a 
transition to. a different classroom. Since 
ecological analyses for residential sites, job 
sites or other post-school options would be 
similar, an example for such envi rontnents is not 
included. 

In the case of a post-school transit Ion ^ the 
sending teacher should engage the - assistance of 
the potential service provider in completing the 
ecological analysis. . At the satne^tlme, they may 
discuss additional strategies for facil i'tating 
the transition* The sending teacher should 
solicit Information ^ regarding methods ,of 
coordinating aspects ot the educational program 
with performance Remands of the potential 
environment, other transition concerns may also 
bfe addressed, such as methods for ensuring 
access to services and information about other 
agencies which provide appropriate services. 



A 
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U&LE 2t 
Generic Ecojogiy^jal Anal^^iy 



^: iJi-nt ' 



v^tt rr 



LOCkf r MTtM In h|1 Ivfy 



fKflcr#4 .. . - 



llr 



C*ffOfiitrJte d/fssli^ Skills /*quir*^ fo' tollftln^ 



JHl]wilfS_ 



t - _to MlLmlJ^tfe with uftf*mn la> p^opI etw»Ugr) 



] Qgf^nsC'i^g irtdgpgrttftfit Ptdt^tfiin ^ k 



J. yort Inrifa^rtj gntly fpf it Imt JO Blfi^ 
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d, M oet^Wj^b Potential S^rvice_Pro^tdgt s to Dtgcugfl 
f rang ition Concerrtfl and Plan f^f "pro gram 
C oordination . An Important consideration . in 
planning ^or ttanaitions Is d^tfsrmlnlng who will 
make the contacts wltll potential jicrvlce 
p^ovld&rs* egpoc tally ^ when preparing fbr 
post-school tr*nsltlona; Teachers should' 
contact the appropr late educational program 
administrator te^^g,, the Director ot Special 
Education) to aacef taii^ how th^sb contacts 
should be made' before proceeding, 
Adininl^tratWe support Is a crucial element In 
thla ^ocesSf 'i^^ 

The ^ potential service provider (s) ahoulid ^^e 
contacted through the proper channelSjjL ^ind 
meetings should be scheduled to solicit their 
input concerning the Severely handicapped 
student(s) being considered fo^ placement* When 
the movement will be to a subsequent classroom, 
the sending and receiving teachers should 
consider developing strategies designed to 
ensure consistency between their programs* 
Programming efforts should , be coordinated so 
that programs te»g», - materials, cues, and 
correction procedures) used in the sending 
classroom closely approximate those to be used 
in the receiving classroom. ^ This coordination 
is especially important for behavior management 
programs. 

An example ot a highly structured plan for 
program coordination is provided in Table '27. 
It is doubtful that all teachers will use such a 
specific plan, but it is ^injladfed here to offer 
ideas for achieving > consistency between 
, \ programs. 

The titles' of the goals or objectives from the 
' cijrrent lEP are listed in tt>e left-hand column 
at Part I <Goa la/Ob jectlvee from current lEP) as 
depicted in Table 27, Next to each title, a 
check mark is t^lace'd in the column which best 
Indicates how program coordination - will tte^ 
achieved. The teachers may agree to* a) use the 
same programt b) have the retieiving teacher 
change his/her program; or, c) . nave the Sending 
teacher change his/her program. If a different 
strategy 1^ agreed upon, it should be briefly 
described in the column labeled "other". 

using .Part 11, the titles of the programs 
typically implemented in the receiving classroom 
should be listed* Again, a check mark Is placed 
in the column which indicates how coordination 
will te achieved. The sending teacher may agree 




TABLE 27 
Program Coordination Plan 



Student; J^J ftjte oE TLin; JtJ^i^'^t i 

Ser.Jtng tc.iclior: J i 



R*c*lvlng teacher; ft,r^ 



1 . Coiils/Object lve» f roa 
CurrertX lEP 




\ PKOCRAH rOOUDlS*AriO:l SfHATttniKS 




1 Use sonc 


Rec. 1- '^iU 


SunJ. T, will 
chnn.;g_pTOtt ^ 


OLtlER 


^ 1, tocker 




X 






Sending teacher m\ 1 1 
inmleiiiGnt receiving 
teachers prngrjm 


2, Bathroom 




X 






Sending and ieceiviti<i 
teachers will design 
program coopora t ivo ] v 


3, Cafeteria 




X 


X 

\ . 
\ 




bc'nding teacher t ) 
de^iyn and iupleine^t 
(irograiri ^ 


( A. KobUity 




V 
A 




' X - 




• 

S, ConvnunUdtion 
> 




X 






Use current program 
in both settings 


^ 6. Behavior llanagement 




% 


X 




'fVceiving poacher 
i 1 1 i>se ^ am'a* 
09 raid ' 










• 




f 
















































ERIC 










1 ■ ^ 

1 



1 L 

In Kcc*tvlfn; Classroom 


Pfiocw/LH CfwunrKATins 


STRATfClKS 


Send, T, utti 
Implcnicnt itilt iai 
£cep of pto|;tJ(n 


;S*nd, T, will 
Impl etncn t pruA X 
CO tOnich tequl-l 

a \ Y ^ alrtllu 1 




L Shopping 




X 




2^ Honey Management 


X 






3, Vocational Preparation 




X 




4, Grooming/hygiene 


X 






5, Hobility--cormunity 


1* 


X 




6, Uundry & clothing care 






Hill be implemented 
after transition 


7. Cooking ^ 




X 




a, Mo>frekeepfng 




X 




9,, Time htonagenient ^ 


X. 


\ 




10< Recreation/Leisure skills. 


X 






\ 












: 




J 




• 





to Implompnt tho Intti.ll Tt»;pfi of thn rocnLv^Hfj ' 
tortchor *3 pfoi)Cjm* oc to implnmnnt pi Jnft to. 
tojch tho toqulriLt^^ fJklllR tot thf* program* ftny 
othpc nt f totj Im ahoulfl bo hticny (K^riCC lU.o^l in 
thf? third column. 

- * / ' 

e» Woot with^uggoc t__Sorvlco Pocsonno! (b,q ,t OTt 

nt rk^SG^smnnt 

Info rjnat Ton ^nH C g oc jT nate IjJ ucjt lortj^f Pto<jti>p»* 
" ' Tf^e sonO Lntj toatfhor s^^ou^J~moot^w^t^^ JTU s^ippor t 

staff involved with tho t^tudcnt to tHccur^s 

trans! t ion-cel J tG<] coAcccns . Suppor t sor vice 

providers sboald review the ecological analysis 

to determine thofio areas In which their services 

might f acil itate the transit ion ^ ^tyr enample* 

physical arid occuE^ationj L therapists should 

identify adaptations which may facilitate 

pac^t itflpat ion in the new environments so- that 

pac^ oC|the studOnt*s training can be devoted to 

using chose/* adoptationSp A r speech/language 

pathologist could Identify vocabulary words 

needed and add them * to - a communication board ^ 

Another reaaon for meet Ing with suppo;:^ service 

providers ls to obtain assessment iivformation 

which will assist the teacher ir^ conducting a 

d Lscr ePancy assessment ^ 

^ \' 

C- conduct Discrepancy Assessment to Assist in - ^ 

DeUneating l£P Coals amd Q^J^^^ ^ Ives * " 

Discrepancy assessments should be " . conducted 

accorSllng to the directions outlined '.in Section 
of this (nanual/ As previously ^escribed, 

such An assesoment is conducted to deteitnine 

which activities the student can / alread? 

performf and what adaptations are required to 
^ increase participation. Th^ sending tea^hef 

sh<X)ld conduct discrepancy assessments with the 

assistance of the parent 3 p support service 

provlderSi par aprofess ionals and others who .-^re 

familiar with the student* ^ Indivlduaj^ 

discrepa'ncy assessments (pust be completed for 

each student r even it several students are 

moving to the same placement. If several 

placement options enist for a student * ^ ^ * ' 

discrepancy assessment should be conducted in' 

each of these settings. The enample^ in Table' 3fl 

illustrates a discrepancy assessment for the 

subenvironments identified In the preceeding* 

ecolojglcal ailalysis (Table 26). 

g- Delineate Potential lEP Coals jtftd Objectives ^ ^ V 

After fe viewing thi dlscrep^cy assessments to ' ^ . ^ 

^scertdin the skills needed to facilitate the 
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FAQLE ?B 

\ %. ■ . - ^ ^ * 

<H 1 ► rif tnur..p.^..nl ,inm *^^\ ..... 



K'\ LJ'.L ? 

^ J 1, _ L A. . 

. ***** 

'■■■M'J BhIiI^K.I tt.^y\^ t 1- tVf (rAjt MlUrtlU 

— . 

. Ifritrt 4rfl In h<1lw4r 

a, LfW^tf <^ Iflt^ir '' 


I 


r.irr i\i \iv 1.^,1. 

A.M 
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A1 4^ f ni H'. y I*"- 
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J - _ 
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/ 


"t 

DQil 






E . 


.. . 


DO 




I . pff^^t^Ji* \\.\\\\ rf^Lr^d fc t )tl«t L'tl 






M 


- 


J. 










f - 











- iv»*»'^v . 
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» 




t. tI'Dvft hXH 1 'Mn#. 






or* 






* 




CO 






_l 


J 
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■-E'.U-tf* ^ ■ f 


■ t 


J 








1 









t. 










4. 










1 
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. ^(1m*(«nt t «■ t< ltd tr<tn1hf_ * § 


• 










r 




lH(r- • 




c. Dti>'a'^it*4t< IrtdppindiPt Pidtitr^in ihiMt 






on 






















^ ^ Cl*f 1 ram 
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' \ 


DO 
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tcancltton* pctoctty no*>ilJi mjy be selected Eof 
Inclusion in tho it:p. At thLs^ utarje in the 
tcanJitt inn pcocertf,* the <jo.ilrj anfl oh i<?ct Ivos 
sclectoil ^hi>uhl target hrojd, 't]'»rxocjl sKt Uu 
that ni:ty bo pertinent to a variety o£ 
environment!* and activities. A3 the ttanaition 
date cltaw^ noat, thr <]oal3 and obJectiv<is should 
-tnjcomo' more apeVi E ic to the actual env I f onment 
that the student will be enterinrjl Table 29 
pcovidof^ an opcample oE a fotmatVCoT listing thp 
1^]P t]oals arid oh)ectlves' cl*levant to thy 
subsequent classroom, support isorv ice personnel 
may ^ be contacted to affSfiS't with the 
impleWnta t ion oE the tran/G^tion, goals And 
objectives. The Eollowin<}^ enample is based on 
the sample disctepancy analysis illustrated 
previously. * _j 

■ ^ 



TABLE 29- 

Potential lEP God^S andj)bj_ectiyes 



• lit* Ok" tt 1nc**f 



b >1t +>hlH 



LV . l<H^f O *njfnt_gfl bt 1 H t *n School Jn^troii..M lltttf 



c. lot a Iff iTfTrn a^lu n 



h ♦ Provide Training on Transition-Related Skills in 
theKent Environment (s) or in setting^ Which 
Ciosely AppfOHiroate T^^enT * A very eff ect i vd* 



teaching strategy Eor promot i ng gener al izat ion 
of Eunctional sklLj^n and mlnLmizlmj potential 
ad jufjtment dlf E icu Ities la to {provide as much 
direct training as possible ^in the tar^jet.e^] 
community oett Ings* t^or ^nample* IE an 
individuaT Is to be placed in a group home, 
training on ouch adaptive !;kilLs as cooking 
should be* provided in that group home as often 
as possible. If training in a targeted setting 
is ^hot Eeasible* arc alternative is to provide 
training in -a ^^etting which closely r^^sembles 
it, ^ 



Sect ion 2 1 Annually Prior to Tranoition t- Durln9 each subsequent 
year that the student remains in the program # the teacher should 
upr^ate the transitiorv at^tivities. The following sections di*>cuS3 
how ea^h oE the aetivlt l^s may be updated as part of the lEP 
process. 



a. Attempt to Pinpoint Potential Placements , As 
the trans itio^ date /fpproaches^ it will be 
necessary to narrow the potential placen^ent 
options ' for (>ost -school transit ions- opt ions 
that are no Xor^ger available or appropriate may 
be el Lminatedf while those 'that remain 
possibilities may be emphasised. Hew placement 
options may ^ ar ise which will also deser ve - 
attention. By pinpointing potential placements 
^ore closefy each year* more specific 
transition-re la ted ob^ec^ives ca/^^ be developL^d 
to better> p^j^pare the student, for the upcoming 
placement * . 

NTh is step rtia^ not be of impor tance ^ when t;he 
transit ion involves movement to another 
classroom In the public school system^ in such 
situations^ there may be a logical progression 
through elementary, middle and/high school which* 
offers few alter nat ives^ 



update P^^ent inventory * as p'tevlously 

recommended* parent ^inventories should ; ,be 
cAtl'ucted or updated yearly . In t'l^^lC^jif ay j 
teachers can keep^ parents informe 
placement options for their child/ and ^ 
parental preferences and concerns »\ 
imminent transitions. Parents may also 
to provide important InEormation regarding 
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adtfi tLon'^l. nceria ajfd abllttLca of^tiiett child. 



' U£^^to\rcolo<Lic^t Ana lysis * it ■ rhay , be 

BencTr^y to vHTrt tlx^^ targeted ■ optlonn once 
yearly "\ 'fl^ntlfy major , chanjoa^ wlUch may 
affect tlie^trqtASi t Ion* sach as n^\t. e^iuipinent , 
ptocedurefj lor *^ octlvitte^* It / should be 
neceacary to updatp ecola9ical analyses orily in 

'environments where placement Is - sttll a 
possibility! - It will also , b« necessary to 
c(^n'duct ecological aqalyeea J.n newly, identified 
potential placements. ^ The potential . service 
provider may be very helpful in accomplishing 
this activityj 'and It is recommended that 
listings with such personnel be conducted at the 
same time the ecological analysis. 



Meet With Support Service Personnel . MeetljigS ' 
witK ^support sTaFF should be conducted annually 
prior to iiEP devel<\pment. . tbe^e Wetin'os 
provide a goc>d opportunity to . di'scudi the 
efft^tlvejiess of all aspects o£ the 3[tudent^s 
educational program. The student's progress on 
all [£P goals should be reported and suggestions 
for^ new goals and objectifies can be- ofit^t.p^^ 
The' teacher and suppor t staf E should . j^vflJfuate 
the ystrateg ies used £or program coordination and 
decide Whether the/ are 'sufficient or'.if new 
ones should be established. Any new activities 
identified by' the updated ecological analysis 
should "be discussed and arr angemenjts £or 
assessing the student's performance oft these 
activities should be made* 



Update discrepancy Assessments ^ This • activity 
may be accomplished by simply reviewing each 
discrepancy . assessment and noting add itional 
skill's which have *^eei^mastered as a result of 
the past year of instr uctlon. information 
rece Ived £rom the parents ^nd suppor t service 
providers may be very hel^ul in updating the 
Assessments. The activities which remain 
unmastered are then prior it ived and nfew lEP 
goals and objectives are selected* As the 
trans i t Ion date approaches^ the number of 
potential placements will be narrowed down and 
discrepancy assessments will be fewer in number.. 
This i*ill enable the educational staff to 
ldenti£y more specific instructional needs based 
on Che demands of the most j^lkely placements* 



^ 
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£. P rovlde_Tralnln<i on Trans! tlon-ftcJ atftd Skill s . 
As pr^^viously stated j training iTJil" be most 
effective if. carried out in the actual 
^environment or tn .'letttmjr; which clo/^ely., 
jTftsemble the actual ' envi ronment.* During ^ 
instruct ion J teachers should mako evsry effort" 
to approximate the cue.i and performance demamH 
present *ln the actual potential setting. 

Section 3; Six Months Prior to Transition . . The following 
actLviti%!i shduld be carried out during the last six months before 
the transition is to occur. These activities are not part bf the 
IGP process^ but nevertheless are essential £of ensuring a smooth 
transition. 



Identify Case Manager (s) in Tacgeted Subsequent 
Envlronment(8) .* The case manager is defined as 
tKe pr imary contact person regarding the neu 
student i^io assists the sending teacher and 
parents in planning for land implementing the 
final steps of the transit on. The sending 
teacher acts as the case manager until this time 
but once the student leaves the old classroom'^ a 
new case manager must be assigned. « In the c>ase 
, of a subsequent classroom transltiohj ^ the new 
^ teacher, will most likely assume case management 
responsibilities. When a ^Udent is leaving the 
school systeMj an adultJL«Q|rvl^ case manager 
sliouLd be identified "^(B^ the perspective 
^Lient". If several agenc^^es may be subsequent 
settlngs^j the case manager from each agency < 
should be encouraged to communicate frequently 
with the others to coordinate services. 



ramiliarite Case Wana^er with Student . The case 
manager fs) should oe invited to visit the 
classroom and meet the student prior to 
transition^, It will also be, helpful for the 
teacher to complete andf foruard a Student 
Profile containing Information about the student 
not prev tously discussed. K sample completed 
Student Profile appears in Table 30. The new 
case manager sh<hjld be mad^ aware ot any support 
services which the student will continue to need 
so tha t a r r angemen ts can be made for the i r 
continuation. In many cases j private agencies 
which provide .therapeutic services must be 
contacted and funding must be arranged. 
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* V onsult with C aSG M ann^or :* Consul totlono with , 

tho new c:i^G "lodn^vjcr should occur as often as 
noCf>*ift.ity Juring the lo^;t ?ilx months pr lor to 
the trcLMfi L t ion. At thin tine, the stcotcQioo 
c]ovolapr6 for ' cnsut'lng progroin coordination 
should be cotcCully scrutinized to ensues a 
_ smooth trnnsitlon. 

■ ' ■ 

• Identify SgeclEic lE P coals ^rid o bi qctlvos to 
Address 1 f ^ApproprT^tF ^ DurTrig" consultations 
with tli^nbw Ciise managet, specific sklLLiT still 
needed by the student may be Identified. tf 
these skills are' oonsideted' crucial to the 
succe^ss oE> the transition, ^ new IeP godls'^and 
objectives may be developed and Instr^c tiona^l- 
ptograms implentented. If the student Is moving 
to another educational pt^cement, the sending 
and rece iv ing ^ personnel may collaborate to 
develop *a new IEP. ^ , 



e. Arrange for Transition of Support Services . If 
arrangements have been made for the continuat Ion 
of* SQppot t services for students who ate 
changing placements, the current support service 
providers should contact the new one(s) to pass 
along, useful information. New service providers 
must be informed of the transition date 30.that 
they may begin tS plan for the new client. In 
the cas^ of a subsequent classroom transition, 
- transportation personnel, school nurses * 
physical education teachers and any other 
persons who will be involved with the student's 
educational program should also be notified of 
the change In placement so that they may begin 
to plan for revisions in their services. 



,f . Arrange for Parents to Visit Targeted 

Placements . Parents should be invited to visit 
the placements and offer any comments, concerns 
and recordmendations for f acil Itatlng a smooth 
transition for their child. 

g. Delineate Follow-Up* Strategies . The sending and 
receiving personnel should develop strategies 
for ensuring effective follow-up. Table 31 
o^ers an example of a Fql low-Up Contacts 

-^-^ched^Jle which is a method of formalizing an 
agreement regarding the types of contacts to be 
made (e.g . , phone calls, visits, written 
communications), when they are to occur and who 
is responsible for initiating the contacts. 
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h . Arratvgo for student to Visit Kew Plac^tBent . 
The student should visit the now placement as 
often AS can be nrrnnge^K ^deatly, the stmlent 
sh<7uld have an opport^unlty to-be involved in all 
* . significant actlvit,ies and" meot ^ll si^nlf'icant 
people. 

Section 4t Scheduling and Documenting Transit lon^Pe la ted AQtl^l* 
Iflcs, M^ny transition-related activities coincide with* pre- 1 BP 
activities as discussed in Section 1.2,5 of this manuaJ.. foV 

. example, transition concerns can be addressed dur tbf * parent 
interview! 'ecological analyses^of potential/ futf^re environments 
can be conducted f assessment infof:mation can identify ,the 
student's needs in f^j^tu^e sett ing s; And trans it iqn-r elated goals 
and objectives can be Included In the IEP. Th^ results of these 

^activities should be , kept in the students* files and, if desired, 
the teacher may indicate which activitles^were directly related to 
yie transition process « These activities are utlimately- 
documented when transit ion-related goals and objectives appear on 
the IEP. 

The transition process does deli 
activities to be accomplished six months prior to the transition 
which are not part of the ICP process as discussed in Section 3 of 
this appendix. It Is recommended that these activities be 
identified and scheduled, at least tentatively, prior to the IB? 
meeting. The teacher may then present this information to the IEP 
teant at the meeting. This procedure will insure that all members 
of the IBP team are aware of the transition plan, and that 
appropriate individual^ are assigned to complete the activities. 
Documentation of the activities is also a necessity. A transition 
plan format Is presented in Table 33. This transition plan can be 



Lineate a smnl number of 
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V' TABLE 30 
Student Profile 



1( y«*, typ*.«ikd fc«qti«ncy: 
>l«dlc:«tlon* «nd' «U«Ctl««: 



ulld he*rt condition, _ 



7. ^JhftC «c« 



«. MAjoc o««n« Of ■obiltc^t Walks with awkxard oalt - btit 



with Qoo4 balance 



h. H«Jor B««n* of caoaunlcACloai . Sion^ anrf gfliiimn1<^*Hon hoard 



f, tUJoc dHCuptlvc/lnjppcopcl«c« bih«vlor»i OcOs^Otial outtatirsts of hltttng ind 
k 1 eking to get out of doing a task. Behavior wanag^ftt program has bw_ 
«ff«Ct1v« in significantly r<dtiC<ng frtgugncy of these tintrmw. 



Llkr« i 
2. Physfcal Education 
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ffl)1n^ to restaurants 



Dislike ; 
2. Grten beans 



Husic 



tapes, records 



3. tf»lk1nq otitdoors in wint er 
4, 



Dancing 



finball. video games 




^B. miac la 



(lt*rn«c^« naa«> 

4 V 



colUdnt pcoceduc«7 



Tollgts sflf ^ndepgflde ntW. inltlatgs tollgMiiq. N*#dA rimlndgr^ to f^i * 
clothing, , ^ , K 



9, Kh«t »ce " J.fi.'s 



fMdLnt pcoctdtic«tf1 



jaff feed self, btat Is often <wssv *nd usuaMv gats too fast. Rnwrarn 
Implemented for' rgf tnegient of gating behaviors, \ ' 



10. AddlcionAl h«lpftil hint* «nd idcjft Inciudlnf ln«ctuct Bat«ct«l« «nd ^ 
pcocedticea, b«kt«vloc a*nag«it<nt proccdticoi 



fte^t iflftpp r&priafcg bghavijlr^ ar# dong for attentioft or ta <ttt out of dfllna a 
task. HU bghavlor orogfram gr^^idM for lonorinq iftafloroorlato "b^havlor^ or 
evasive beh aviors and relnforcino oositlvg ones. Thg written orfldrawliattichiHf 

to his ^ ^ 



II, Uh«c «d«pciv« «qulp«t4tt do«« th« 1««tii«c u««7 

. HONE - - 
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tFe new c^no m^n()9cc sfiiouLd occur as oEtor^ ^.i 

»rt(;cof(Mjry 'due Ing thc^^st sin mortthri pr ioc ^ ^ 

the tc^nol t iort. At this ttmo, thQ stc^tcrji^js . * ' 

devo Loped for ^ cn^iuc in<} pro^jcam cooed i nation 

should bo c^ccEuLly sccutlnlred to onsur^ <i ' 

smooth transitior^, , 

*^ ■■. ' ' 

Id er^jUy Spj&cUtc I^P Go^U and Objective to 
hddijs& if h^ficopc L J te\ Dur Ln^ con ^ult^tions * 
vTTttPThe rtew cjso (n^n^ifjQC ^ spociEic skills still 
r^eoded by th.e student may' be ident LEied* 1 E ^ 
thQSe sKi Lis ^ate considered crucial to 'the ' ^ 

s^cces^ oE \he transition^ f^ew lEP goals . 
objectives may be developed at^d instructional ^' 
programs Implemented* If the student is moving ^ 

to ^another educational placements the sending ^ ^ 

and receiving personnel may collaborate to . 
develop a ^nfew IEP» 

Arrange Eor Transition oE Support Services i IE 
arrangements have been made for^ the continuation 
OE support 'services Eor students whb are 
chan^ng placements^ the current support service 
providers should contact ttie new onets) .to pass 
along useEul inEormation. Hew service providers 
must be InEormed oE the transition date so that 
they may begin to plan Eor the new client. In 
the case oE a subsequent classroom transition^ 
transportation p>rsonneli school nurseSi 
physical education teactiers and any other 
persons who will be involved with the student's 
educational program should also be not iE led of 
the change in placement so that they may begin 
to plan Eor revisions in their services. 

Arrange Eor Parents to Visit Targeted 
PlacementT ] Barents sfiould be invited to visit 
the placements and oEEer any comments, concerns 
and recommendations Eor Eacili gating a smooth 
transition Eor their child. 

\ 

Delineate Follow-Up Strategies * The sending and ' 
recelv ing personnel should develop strategies 

Eor ensuring- eEEective Eollow-up . Table 31 ^ 
of Eers an enample oE a. Follow-up Contacts 
Schedule which is a method oE Eormali^ing an 
agreement regarding the types oE contacts to be * 
' made le.g. , phone calls, visits, /wr 1 tten 
communications), when they are to occur 'and who 
is responsible Eor initiating the contacts. 



Ul 
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TABLE 3r 
FoHow-Up Contacts Schedule 



student^ J^B> 



Oato June 30 1 19BZ 



Sending T«ach«r J*P- 



Racr€iving Teacher J*'^* 



FoilovL up contacts way include phone calls, visits, written 
cowminicationi , €tc* Indicate the «chadul€ fot^hese contacts 
and who will initiate the contact. 



Typa Qf Contact 
Phon« calls 



Schedule 

Every Friday «t 
2:30 P^ffl. for 
Sep tender and 
October 



Person Responsible 



MMtlngs 



Frida'y, Septetttber 

a and Friaay, October 

Z9 at Zt30 p'Ot. 



Meetings to be 
held In It.T/s 
classroon 



Interoffice 
KeflCS 



As needed 
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TABLE 32 

Jnstructlons for CompVetlrig tKe Transition Plan 

I, Ent«r tKe student's name, the teacher's name, the present ^ 
date aT)d the Pro'J'ected date 'of transttlpn ^t tt>Q top of y 
th^ for\ , ^ 

Zt List the Tirst Projected Placement. and the name and title 
the contact Penon. In the subsequent classroom eKatnpU 
(Table 33)*i>e projected Placeipent Tor the student is the 
TKR IV class at Colunfaus School. The hl^h school student* 
exemplified In Ta6le 33 is bound for sOpervlsed cotnminity 
^ employment at City Hall as well as a'supervlsed apartioent. 

3. In the column entitled Action Plan, list all of the ac- 
V * tWitles to be accomPHshed prior to the transition, tn 
thfr example or the subsequent classroom tran^tlon, the 

* activities listed are meeting with the new teacher, 

contacting the PT and OTt student visits to thl& new 

V - classroom, and parent visits to the ne^ classroom. For 
the student moving Into conviunlty employment, a student 
profile and pertinent records will be sent to the case ' 
manager, monthly meetings have beer) scheduled between 
the teacher and case manager, and the student has been 
schedtTled to ^cfive on-the-'job training before the end 
of the school year* 

The follow-up column is used to document the proJectM 
dates or schedules for conipletln^the activities, tn 
some caseSt the exact daites are specified, whereas in 
Jothers'they are only approximated. 

S. The Person assigned responsibility for ensuring that 
each activity Is completed on schedule Is noted In the 
next column. This Person must confirm tentative dates 
and make the contacts necessary^to carry out the 
activities* , - ^ 



6. The last column Is used to document the actual completion^ 
dates for each activity. The Information InHhIs column 
Indicates wtiliJi components of the Translton Plan have 
been completed* and which are still incomplete. The 
teacher should keeP track of the activities and enter 
co^letlon dates as they occur. This will enable the 
teacher to monitor the Implementation of the entire 
Transition Plan. 
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*^ ' for StUflo ot to Vistt How l*lacn fflf?Tit , 

Tho nujilont niiould^ tslt tho now placomon7~^r) 
oittrn cMa ■ ^ce^n*$nt\^ Idoal Ly , tho stiulont 
!il*otil.i an oiJiH>c tun i ty to bo involvoJ tn all 

significant .1cti^/itLos and moot all significant * \ 
pooplo* , V. 

Soci ion 4 : scht^tlul ing a nJ Doc u tnonting Tronsi tlon-Ro La ted Acttvl^ " 
tics* xMany tcaoij 1 1 i on- rt? lotted activities coinc Ide with pro- 1 KP 
1 activities as discus:^^ in Section 1*2* S of this manual i For 
examplet transition concerns can be addressed during the parent 
interview; ecological analyses of potential, future env^i ronments 
can t>e con/ducted; assessment informati9n can identify the 
stiiden^t ' 3 needs in future sitings ; and transit Lon-r elated goals 
and objectives can be included in the ISP* The results of these 
activities should be kept in the students' files and, if desired, 
the teacher may indicate which activities were directly related to 
the transition process^ These activities are utllmately 
documented when^transit ion-related goals and objectives aPPear on 
the lEP. 

The transi tion process does delineate a small number of 
activities to be accomplished Biyt months prior to the transition 
which are not part of the IEP process as discussed in section 3 ^f 
this append ix* It is recommended that th^se ' activities be 
identified and scheduledt « at I^ast tentatively, pr ior to the lep^ 
meeting* The teacher may then present this information to the lep 
team at the meeting^ This procedure will, insure that all members 
Of the tEP team are aware of the transition plant and that 
appropriate individuals are assigned to complete the activities* 
Documentation of the activities is also a necessity* A transition 
plan format Is presented in Table 33* This transition plan can be 
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TAULE 33 
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flLttd ifith,th« tep. And u3q4 to li^t the trindition-r^Uted 
fl<;ttvttt<f,» >«httih- ar€ not part of the lEP such contacttryj the 
.n<?w ^ase manager, arranging student vlsltationo, anO dt^lincattng 

; . ' . fbXIo>«-*up' dtrdftegles. * Direct tons ^ Cor ustrfg the transition pl^n 
tortnat ar^ provided in^Tabla 32, ^ Refer to Tible 33 for a 'Sa^npie 

^ '. .y. c<}mpieted .subsequent cihsaropii tr«inaitl<)n plan and for a s^inipLe 
* * <oo*npieted pqjst-schoo). transition plan. 
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